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Executive Summary 

 

Mission and Vision 

 

The mission of Henry Clay Middle School staff and students is to focus on improving 

educational outcomes through a set of meaningful, manageable and measurable priorities.  

Based on a comprehensive needs assessment of our instructional program and school 

community, our mission is centered on ensuring the following: 

 Proactive Participation and Preparation 

 Responsible, Relevant and Responsive Education 

 Industrious, Innovative and Illuminative Instruction 

 Dedicated, Data-Driven and Dialogic Discourse 

 Enhanced, Enriching and Educational Experiences 

 

It is our firm belief that in order to prepare our students for high school, college and 

beyond, we must provide a nurturing, wholesome, and safe environment in which 

students are able to thrive academically and excel. We further believe that collaboratively 

constructing a highly rigorous, standards-based instructional program will groom 

(prepare?) our students to become proactive, positive and productive citizens in our 

society. Moreover, we believe that our students require instructional supports to ensure 

their academic success. 

 

Clay Middle School is committed to providing a student-centered, student-friendly and 

supportive environment for every student. Clay Middle School fosters a nurturing 

environment for all students by sustaining a culture of high standards for academic 

excellence and providing a rigorous and culturally relevant learning environment. 

 

The vision of Clay Middle School is to produce healthy, happy, well-rounded students 

who are academically engaged in all subject areas; with a love for literature, a passion for 

science, a hunger for math, an appreciation for the arts and awareness of one’s place in 

history in order to produce positive and active members of society who: 

 Resolve problems using positive and proactive approaches 

 Incorporate critical thinking throughout the school day 

 Develop inter and intrapersonal skills 

 Evolve into successful college and/or career bound adults who are prepared for 

the 21
st
 century 

 

Clay Middle School is committed to preparing students to aggressively pursue higher 

academic and/or career aspirations by: 

 Preparing and presenting carefully thought-out and thought provoking lessons 

 Restructuring the classroom culture and climate to create a comprehensive 

educational program that is culturally relevant and responsive to individual 

student needs 

 Integrating technology into all classrooms to enhance student learning 
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 Dialogue and collaborate with colleagues a variety of pedagogical teaching and 

best practices to increase student achievement 

 Elevating our practices through acquiring new strategies through ongoing 

professional and personal development 

 

Moreover, we believe that Clay Middle School can be transformed into a model school 

within LAUSD by empowering all students to discover their interests in the global 

community and take part in activities to increase their awareness and participation in 

improving the surrounding neighborhood and beyond.  Clay students will enjoy learning, 

which results in academic excellence and active engagement in the school community 

 

Henry Clay Middle School is further committed to: 

 Partnering with parents and the community to collaborate on ways to meet the 

needs of all students 

 Reinforcing relationships between both parents and staff for optimal student 

benefits 

 Implementing programs with the whole family in mind 

 Discovering new ways to partner with local community services to provide 

service projects for our students 

 Enhancing the effectiveness of our community partnerships through 

communication, collaboration and cooperation 

 

 

Student Population 

 

Instructional Program  

Clay Middle School is committed to providing a high quality, rigorous academic program 

for all of our students.  Such an instructional program must be based on providing best, 

first instruction that is informed by research-based pedagogical techniques that ensure 

access to a guaranteed viable curriculum.  Our proposed curricular and instructional 

program is explicitly student-centered and grounded in research of effectiveness with 

similar populations.   

Clay Middle School will employ programs and set goals for improved student outcomes 

on standards-based tests.  The curriculum provided will provide clear expectations and 

goals. Student progress will be measured by summative and formative assessments. The 

staff will deliver and implement standards-based curricula and instructional practices.  

Teachers will be held accountable for demonstrating high levels of expertise and 

competence in terms of their knowledge of state standards and their utilization of 

assessment data.  Teachers will be able to adapt the curriculum and have an 

understanding of adolescent development issues in order to meet the learning needs of all 
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students.  The use technology will be expanded to each classroom to incorporate multi-

media presentations, online research and online learning tools.   

Clay agrees with the findings of the United Way study which advocate the need for 

providing youth with small, personalized learning environments where teaching and 

learning supports student success.  Teaching youth in smaller groups allows each student 

to feel more recognized and valued by staff and their peers.  We also support the practice 

of having students continue with the same teacher from one year to the next in order to 

further develop this relationship.   

Moreover, we believe that establishing Professional Learning Communities where teams 

of teachers work collaboratively on a consistent basis will further support student 

learning.  The team structure will augment a more focused, rigorous academic regimen.   

Clay’s enhanced focus will be on curricular relevance and personalization.  In meeting 

the needs of engaged and connected students Clay will invest in a participatory approach 

to student learning.  Students will have opportunities to participate in hands-on Project-

Based Learning that allows connection to learning across content areas. 

Culturally Relevant and Responsive Education will ensure that the heritage of the diverse 

cultural communities of Clay students is equitably acknowledged, responded to and 

celebrated.  Students will participate in structured peer-to-peer interactions and engaging 

instructional conversations that will facilitate pluralistic manners of pedagogy.  Central to 

the development of culturally relevant and responsive education is the communication of 

high expectations, cultural sensitivity, active teaching methods, small group instruction 

and classroom discourse. 

Key to the implementation of our instructional plan is the creation of curriculum for a 

weekly advisory period.  In conjunction with Clay’s organization into grade level, 

interdisciplinary teams, the advisory period will function as set-aside time for on-going 

personalization between students and a faculty advocate.  To reduce the student to teacher 

ratio the advisory teachers will be drawn from all ranks, including counselors, 

coordinators and administrators.  Each student will receive guidance from an advocate 

that will mentor his or her academic programs.  The advisor will stay with the student 

throughout their time at Clay. 

Clay Middle School will implement a comprehensive Response to Intervention and 

Instruction program to meet the needs of all students.  The RTI framework establishes a 

process for providing levels of instructional time and intensity whereby the needs of all 

learners are supported effectively.  This framework is based on the predication of quality-

first instruction and the use of data to identify students for appropriate acceleration and 

intervention. 

Many lesson plan components will combine to form the foundation of high quality 

classroom teaching.  As such, Clay will utilize research-based strategies to support the 

instructional delivery.  Specially Designed Academic Instruction in English, 
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Advancement Via Individual Determination, thinking maps and reciprocal teachings are 

all components that will form a foundation from which we will be able to close the gaps 

in achievement. 

School Culture  

Clay Middle School embraces a diverse cultural, multiethnic experience for our students, 

teachers, staff and community members.  We seek collaboration and mutual respect 

among our stakeholders in order to provide a safe and nurturing environment that is 

extensively involved with our local community.  As a school facing the challenges of 

working with students from low socio-economic families, and in a neighborhood that 

experiences high rates of transiency we are committed to becoming a center of culture 

and education that provides an anchor for the community.   

Clay Middle School will create a collaborative environment where all stakeholders share 

accountability for student success.  Successful partnership is predicated upon mutually 

beneficial relationships where the collective whole is exponentially stronger than its 

individual components.  This more personalized focus will be exemplified in the 

movement to the 7-period day, which will allow for an advisory, enrichment period.  As 

part of this, every student will have an advocate responsible for ensuring the development 

of the student.  

Teachers and students will interact with each other to develop protocols and procedures 

that build trust, promote order, assure safety, and support the growth of knowledge.  In 

establishing a collaborative environment we will be able to support the success of our 

students, focus on their emotional needs, create an environment that is college and career 

ready and increase parental involvement. 

Assessments and School-wide Data  

Comprehensive school reform requires assessments that are data-driven, results-oriented 

and committed to equity and excellence through an on-going data analysis and inquiry 

tied to student achievement results.  Clay Middle School’s data driven accountability will 

transform analyses of data into reports on true information that drives concrete action for 

continuous program improvement.  

The foundation of our assessment philosophy is the need to move from the assessment of 

learning to the assessment for learning.  We believe that assessments need to gather 

evidence in order to inform instructional decisions and motivate students towards 

increased academic achievement.  The foundation of our assessment philosophy will be 

student-centered, providing multiple opportunities for students to showcase their skills.   

Clay Middle School is committed to taking advantage of the assessment autonomy 

provided the Public School Choice process to implement innovative practices aimed at 

maximizing students learning and the use of assessments to target instructional 

resources.  We will begin to develop our own common assessments that, in connection 
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with LAUSD’s periodic assessments, will guide and modify instructional planning.  

These will take the form of diagnostic and weekly formative assessments. 

Moreover, we will utilize autonomy to design an 8th grade project as a culminating 

assessment that is a performance-based presentation of student learning. In this way, the 

8th grade project (and mini-projects at grades 6 and 7) will demonstrate the notion that 

students should exercise some degree of choice in how they should demonstrate mastery. 

Teachers will use questioning, Socratic Seminar, and other techniques to move students 

higher on Bloom’s Taxonomy and to demonstrate critical thinking and problem solving.  

The goal will be to increase the teachers’ repertoire of checking for understanding that 

allows everyone to arrive at a common expectation of both formal and informal 

assessments based on multiple measure of achievement.  These multiple measures of 

formative and summative assessments will be aligned to the State standards and will be 

designed for the benefit of student success.  

Clay will refine and strengthen its teacher-developed formative assessments through a 

process called the Cycle of Continuous Improvement or CCI.  These formative 

assessments check for understanding on a weekly basis.  This authentic, data-driven 

assessment model will allow for creation of weekly, specific achievement goals that will 

inform students and teachers about learning gaps and measurable progress in order to 

identify effective instructional practices as well as correct gaps in instructional delivery. 

By illuminating this information it would be the responsibility of the teachers and the 

school’s data team to reassess teaching methods or assessments for the improvement of 

the students.  When areas of weakness are identified, professional development will be 

used to help guide the instruction of the students. 

Community Analysis and Context  

The South Los Angeles neighborhood served by Clay is an urban area with over 56,000 

residents.  The median income of its residents is roughly half that of the state of CA, and 

only 54.9% have a high school education or higher.  Henry Clay Middle School is a 

school-wide Title I School, with 89% of the students qualifying for free and reduced 

lunch.  The demographics of the school are 48.8% African American, 50.2% Hispanic 

and 1% other. 

Over the fifty years Clay has served its community it has created a number of 

partnerships that provide services to the students. The school has academic partnerships 

that aid in improving student learning through support for Standard English Learners, 

support for middle range students and the donation of technological equipment and 

services.  There are also community partnerships that provide opportunities for students 

such as mentoring, field trips and affiliations that assist with community improvement 

actions.  Social and mental-health partnerships provide services to students that are 

beyond the scope of what middle schools provide.  These partners assist with peer and 

family mediation, social work, the offering of probation officers for students on voluntary 
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probation and support for students with substance abuse issues.  Some of the key 

community partnerships that provide services to the students and staff include: AEMP, 

the CA League of Middle Schools, Ernst and Young, Leadership Matters and Washington 

Involving Neighborhoods 

One of the greatest impacts on student achievement is parent participation.  Clay’s 

community engagement plan focuses on empowering parents as leaders and decision 

makers.  Clay provides a variety of avenues for communication such as parent packets, 

progress reports, classroom visits, home visits, parent conferences, Back to School Night, 

teacher messages using ISIS and Connect Ed messages to the home.  Families and 

neighbors rely on the school for the academic, career and social information they need for 

themselves and their children. 

Leadership  

The importance of principal leadership to the construction of an effective school cannot 

be underestimated.  At Clay Middle School we assert that we need a transformational 

instructional leader capable of relentlessly aligning the school with our student-centered 

philosophy, based on a shared vision of all students becoming college prepared and 

career ready graduates.   

After reviewing the factors most associated with increased student achievement we have 

prioritized the following as the most important attributes of our future principal: 

situational awareness, knowledge of curriculum and instruction, ideals and beliefs about 

what a school stands for, a shared belief regarding the sense of community, 

communication, monitoring, evaluation and disciple.   

We have a principal who has a wide range of experience as an administrator in both 

middle and high schools LAUSD.  Moreover, this person has the capacity to be a 

transformational instructional leader based on a proven track record of accelerating 

student achievement at schools with similar student populations. 

Clay will use its school-wide Data Team as the Leadership Team at the school for 

making decisions regarding curriculum, instruction and assessment.  The role of the 

Data/Leadership Team is to enable the transformation of data into information that can be 

used to guide instructional decision-making.  The data/Leadership Team will report to the 

School Leadership Council under ESBMM to report key findings and recommendations 

for action. 

Clay Middle School will develop a committee responsible for interviewing and hiring 

both certificated and classified staff.  Clay will look for committed individuals who 

support the school’s mission, vision and instructional goals.  All teachers will be fully 

credentialed and NCLB highly qualified teachers.  In addition to new processes for hiring 

teachers Clay wishes to design a new evaluation tool to supplement the current STULL 

evaluation.  This new evaluation tool will be modeled on subject-specific teacher 

standards and the teaching performance expectations of the California Standards of 
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Quality and Effectiveness for the teaching profession.  It will incorporate self-evaluation, 

professional growth activities, portfolio documentation, peer observation and 

demonstration lessons. 

School Governance Model  

School governance is charged with the task of improving instruction to meet the needs of 

the students. The staff of Clay Middle School has determined that the Expanded School 

Based Management Model (ESBMM) best ensures that the instructional plan is 

implemented and sustained.  The Expanded School Based Management Model 

(ESBMM) offers a way to promote individual student growth in a way that aligns most 

directly with the needs of the students by moving control from district offices to the 

school sites.  
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Instructional Program  

 

Curriculum and Instruction 

 

Instructional Philosophy  Clay Middle School is committed to providing an 

instructional program for all students, grades 6-8, which exemplifies a high quality, 

rigorous academic program.  We believe that such an instructional program must be 

based on providing best, first instruction that is informed by research-based pedagogical 

techniques in order to ensure that all students have access to a guaranteed and viable 

curriculum.  Our promise is to instill and model high academic expectations for the 

diverse group of students that will be served at Clay Middle School, resulting in ALL 

students having an academic foundation for future success through preparation for 

college and the high-paying jobs and careers of the 21st century.  

 

Our proposed curricular and instructional program is explicitly student-centered and 

grounded in research of effectiveness with similar student populations, particularly 

geared toward meeting the learning needs of English Learners (EL), Standard English 

Learners (SEL), Socio -Economically Disadvantaged (ED), and Students with 

Disabilities (SWD).   Towards this end, we have consciously adopted key, research-based 

instructional strategies (see Instructional Strategies below) that have demonstrated 

effectiveness for the student population that will be served at Clay Middle School.   

 

Our design of the curricular and instructional program is informed by findings from a 

study on the effectiveness of California middle schools.
1
  This EdSource study is based 

on 303 California middle schools that approximate the demographics of the students that 

will be served at Clay Middle School.  Drawing on data from 2007-2009, the study 

identified a set of characteristics as the most ―predictive‖ or correlated with increased 

student achievement.  These will guide the design of the instructional program, ensuring 

that the instructional program is research-based:  

 

1. Clay Middle School will set goals for improved student outcomes on standards-based 

tests (i.e. California Standards Tests). 

 The curriculum and instructional program will embody clear expectations for 

improving student outcomes for all students regardless of proficiency level or 

demographics. 

 Instruction will be guided and modified in relation to measurable goals set by 

grade level and subject matter teams for summative and formative benchmark 

assessments. 

 Clay Middle School will prioritize meeting and exceeding State (i.e. API) and 

Federal (i.e. AYP) accountability targets 

 

2. Clay Middle School will exemplify a shared school mission aimed at preparing 

students academically for the future.  

                                                 
1
 EdSource (2010) Gaining Ground: Why Some Schools Do Better.   Sacramento, CA.   
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 Curriculum and instruction will be designed to provide strong foundational 

academic and study skills, including mastery of standards as tested on the 

California High School Exit Exam (CAHSEE) and student readiness for the 

academic rigor of the A-G course sequence in high school  

 Instruction will promote literacy across the curriculum, as well as common 

strategies for teaching writing across the curriculum.  

 Instruction will be guided by multiple forms of assessment to review and place 

students and will include explicit review/examination of student access to a 

viable, guaranteed curriculum to ensure adequate scope and sequencing of key 

standards. 

 

3. Clay Middle School staff will deliver tight and coherent implementation of standards-

based curricula and instructional practices. 

 Instruction will be closely guided by state academic standards and state-adopted 

curricula, including a focus on English Language Development (ELD) standards.  

 Instruction will emphasize key standards in each grade and core subject; teachers 

will regularly collaborate around ―breaking down‖ standards to identify 

prerequisite skills and ways to address them.  

 Teachers will regularly collaborate on curriculum pacing, scope, and sequence, as 

well as development of common benchmarks and assessments to design and 

modify instruction. 

 

4. Clay Middle School teachers will be held accountable for demonstrating high levels of 

expertise and competence in terms of:  

 Knowing State standards and mapping curriculum standards to specific 

instructional practices/strategies.  

 Using student assessment data to improve teaching and learning.  

 Adapting curriculum and instruction to meet the learning needs of Standard 

English Learner (SEL) and English Learner (EL) students.  

 Understanding adolescent development issues and ability to make personal 

connections with students. 

 Working collaborative with peers in a professional manner. 

 

Clay Middle School has also reviewed the research findings on the importance of middle 

schools as foundational preparation for postsecondary education and the 21
st
 Century 

workforce.
2
   This United Way of Greater Los Angeles study noted that less than 50% of 

students who failed at least one class in grades 6-8 graduated from high school within 

four years compared to over 66% of students who never failed a class. The implications 

of this finding is clear.  When middle schools fail, students fail. The high failure rate of 

middle schools with a majority low-income African American and Latino population also 

leads to a growing racial opportunity gap and often seals the students’ fate to low-wage 

jobs and a cycle of poverty.   

                                                 
2
 Seizing the Middle Ground: Why Middle School Creates the Pathway to College and the Workforce 

(United Way of Greater Los Angeles, 2008) 
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Therefore, Clay Middle School is committed to providing a rigorous, academic 

instructional program focused on increasing the percentage of students who earn letter 

grades of ―C‖ or better, particularly in such key academic courses as English/Language 

Arts and Mathematics, in order to create a culture of academic rigor and ―no excuses‖ for 

student failure that prepares students to complete the A-G college preparatory courses 

required for California’s public universities.  This can only be accomplished by fully 

aligning classroom curriculum so that students can successfully transfer from elementary 

to middle and then to high school.  

 

In addition, Clay agrees with the findings of the United Way study which advocates the 

need for providing youth with small, personalized learning environments where teaching 

and learning support student success.  LAUSD has some of the largest middle schools in 

the nation, with grade sizes at least seven times larger in middle school than in 

elementary school. These large environments can be intimidating for both students and 

parents and can impede learning.  Therefore, Clay is committed to providing an 

instruction program based on:  

 

 Teaching youth in smaller learning groups where each student is known and 

valued by staff and peers.  We are aiming for a ratio of 1 teacher for 25 students 

in core courses, and 1 teacher for 20 students in intervention courses.  

 Supporting the practice of having teachers continue with the same students from 

one year to the next (i.e., ―looping‖) in the Advisory period so that they can 

develop ongoing positive, caring relationships to better support academic and 

social student success. 

 Establishing Professional Learning Communities (PLCs; see further description in 

Section 5 on Professional Development) where teams of teachers and staff 

collaborate in an intentional and consistent manner to support student learning.  

 

Clay Middle School is currently structured by grade level, interdisciplinary teams where 

students share the same core academic teachers in English/Language Arts, Mathematics, 

Science, and History/Social Studies.  The team structure will be enhanced to provide a 

more effective vehicle for focusing on academic rigor, with augmented emphasis on 

curricular relevance and enhanced relationships and personalization. The 3Rs – rigor, 

relevance, and relationships – provide an umbrella for the instructional program at Clay 

Middle School intended to ensure that ALL students do, in fact, receive a solid 

foundation for high school in order to graduate on-time college prepared and career 

ready.   

 

For academic rigor, Clay Middle School will continue to utilize the Instructional Guides 

and Periodic Assessments adopted by LAUSD as the backbone of the core instructional 

program until additional curricula are developed (see Curriculum Development and 

Assessment and Data sections below).   The Instructional Guides specify curricular 

pacing to address key standards, as well as suggest model lessons and practice 

assessments. Similarly, the Periodic Assessments provide a set of benchmarks for 

measuring student academic progress tied to the standards ―along the way‖ that can be 



Public School Choice 2.0 DRAFT 2010 
 

11 Henry Clay Middle School 11/16/10 
 

used to guide and modify instructional delivery.  Clay Middle School will use these 

resources as guides rather than a straightjacket for instructional delivery. Put another 

way, Clay Middle School will take advantage of the flexibility and autonomy of Public 

School Choice to change instructional delivery to meet the individual needs of students, 

many of whom arrive in middle school performing well below grade level.  As long as 

instruction is standards-based, deviation from the guides which involves re-sequencing 

the standards is allowable. 

 

At the same time, Clay Middle School aims to augment this emphasis on academic rigor 

with relevance and relationships so that students are engaged and connected to a rigorous, 

standards-based instructional program.  Curricular relevance will be manifest in efforts to 

ensure that students have opportunities to participate in hands-on, project-based learning 

(PBL) that allows them to apply and connect learning within and across academic 

disciplines.  Relevance also means connecting learning to real-life applications that 

showcase how learning will be applied in career/workplace settings so students 

understand how and why what they are learning is important beyond high school.  

Through exposure to contextualized, thematic learning, students are more likely to retain 

knowledge and skills that they have been taught.   

 

Lastly, curricular relevance also encompasses efforts to ensure Culturally Relevant and 

Responsive Education (CREE) to acknowledge, respond to, and celebrate the diverse 

cultural communities that will be served by Clay Middle School in an equitable and 

pluralistic manner (see section on Addressing). We define CRRE as ensuring students 

receive ample opportunities for:  

 

 Participating in structured peer-to-peer interactions and facilitated cooperative 

learning experiences  

 Engaging in instructional conversations that employ the use of academic 

language/vocabulary in each subject area 

 Using higher-level, critical thinking skills including the manipulation of texts and 

information on their own to make sense and meaning of classroom learning (e.g., 

synthesis, self-evaluation, inferencing, etc.).  

 Practicing written expression by ensuring writing across the curriculum that 

addresses all genres of writing in all subjects areas 

 Exercising choice in how students demonstrate standards/skills mastery in 

performance-based assessments learning 

 

The ―Addressing the Needs of All Students‖ section below provides further detail on 

CRRE will be implemented at Clay Middle School.   

 

The relationships focus of the grade level, interdisciplinary teams at Clay Middle School 

will directly address the need to personalize the secondary educational experience so that 

students are not allowed to drift and/or fall through the cracks.  Personalized learning 

environments (PLEs) are intended to connect students to the staff (teachers, counselors, 

administrators) so that individual student needs are met.  Personalization includes 

relationship-building activities that provide students with effective transitions into middle 
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and high school, as well as efforts to provide activities and events that recognize student 

accomplishment and expose students to enhanced mentoring relationships with adults 

who care.  Most importantly, however, personalization of instruction means student-

centered pedagogy that takes into account student interests, talents, background, and 

aspirations.  Personalization also implies a frequent focus of student-adult interactions 

and greater emphasis on individualized counseling and guidance so that all students 

develop accountability for their own learning and have a concrete plan for middle school 

matriculation, high school graduation and beyond. 

 

Core Academic Curriculum  Under PSC, Clay Middle School will implement cohesive 

policies and strategies to strengthen student learning in the core academic curriculum 

including: 

  

 Incorporate critical thinking skills throughout the school day 

 Resolve problems using positive and proactive approaches 

 Promotion of literacy across the curriculum and common strategies for teaching 

writing across the curriculum  

 Explicit review/examination of student access to a viable, guaranteed curriculum 

 Pedagogy tied to the development of academic English language proficiency; 

students will receive regular opportunities for practicing oral and written 

language; ELD/SDAIE techniques will be infused into all teaching  

 Expanded student use of technology in the classroom; students will use 

technology for multi-media presentations and for online research; students will 

have access to online learning tools sequenced with course curricula 

 

For the core academic curriculum, Clay Middle School will continue to utilize many of 

the curricular resources provided by LAUSD.   In the first 1-3 years of PSC 

implementation, we will use the autonomy provided by PSC to design some additional 

curricula (see Curriculum Development below). While these are being developed, Clay 

Middle School will use the Instructional Guides, which provide guidance on curricular 

pacing and concept lessons.  We will also continue to use the Periodic Assessments, 

which provide standards-aligned benchmarks on student progress, and additional progress 

monitoring tools.  All textbooks, Universal Access materials, and other supplemental 

materials will adhere to guidelines from the State Board adoptions.    

 

Clay Middle School staff will design a rigorous instructional program that is student-

centered and differentiated for at-risk students as well as accelerated learners (see section 

on Addressing the Needs of All Students below).  In addition, our proposed curriculum is 

intended to ensure that teachers readily apply the research-based instructional techniques 

that encompass a focus on "multiple intelligences," "brain compatible" classrooms, 

multiple learning modalities, higher order thinking skills, and questioning strategies 

which provide universal access to the curriculum for all students. Applying this 

information, as well as knowledge of the various developmental stages, and 

comprehensive assessment, our teachers will plan a productive and comprehensive 

instructional program.  
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Clay Middle School is committed to designing a rigorous instructional program that is 

student-centered, developmentally appropriate, and experiential. Our proposed school 

environment enhances and supports each student’s opportunity for learning. All curricula 

will be standards-based and prepare students for the rigor of the A-G course sequence.   

In addition, curricular relevancy will be embedded into the curriculum through school-

wide use of project-based learning (PBL).   In this way, we aim to connect academic 

learning to real life experiences and presentations of student learning.  

 

Language regarding the 7 period day…and whether or not we would want to go to an 

early school year.  We recognize the wisdom of aligning the academic calendar with the 

District calendar for the following reasons:  support services, ..Intervention will take 

place during the school day.  [This would be a good place to reference school schedule 

and calendar as vehicles for providing embedded academic intervention and access to 

enrichment for students performing at or above grade level]  

 

Autonomy  Clay Middle School is committed to taking advantage of curricular and 

instructional  autonomy provided under the Public Schools Choice (PSC) process to 

implement innovative practices aimed at maximizing student learning and engagement.      

 

For example, our intention for adopting Project-based learning (PBL) as a key 

instructional strategy (see Instructional Strategies below) for actively engaging students, 

encouraging applications of conceptual knowledge, and promoting a problem-solving and 

critical-thinking mindset will necessitate the development of subject area and 

interdisciplinary projects that innovatively connect to subject area standards.  Autonomy 

will be beneficial in this respect insofar as the development of PBL lessons will require 

re-sequencing of content standards and development of performance-based assessments 

that measure student mastery in ways that are different from more traditional multiple 

choice or even constructed response assessments.  Our emphasis on applied learning and 

―big‖ ideas (i.e., how to learn, rather than merely what to learn) will be aided by 

autonomy in designing curriculum and instruction that targets competencies that transfer 

beyond high school including:  

 

 Oral presentation skills 

 Critical reading/thinking/questioning  

 Cogent expository writing  

 Explicit citations of hypotheses and evidence 

 Summarizing, categorizing, and synthesis skills 

 Use of technology for discernment of research and real-life applications  

 

Indeed, we intend to implement a requirement for completion of a college and career 

ready curriculum in order to graduate linked to preparation of an 8
th

 Grade culminating 

Project.  We envision this Project as being interdisciplinary in nature.  Student 

completion of this requirements will require multiple, smaller scale ―practice projects‖ as 

well as the development of objective criteria and analytic rubrics to evaluate students.  In 

this way, we aim to use PSC autonomy to provide additional opportunities for students to 

shape how they demonstrate their own learning increasing student accountability and 
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addressing the California Standard for the Teaching Profession on ensuring ―student 

autonomy, interaction, and choice.‖ 

 

[Good place to talk about autonomy in relation to school schedule and calendar]  

 

Curriculum Development  To implement our instructional plan, there is a defined set of 

areas where new curricula will need to be developed.   Key among these is the creation of 

a curriculum for a daily Advisory Period. We believe that without the steadying influence 

of an engaged adult, middle school students who are already struggling with the 

challenges of puberty are much more likely to tune out and drop out.  

 

In conjunction with our school’s organization into grade level, interdisciplinary teams 

capable of ensuring that every student is known and receives a personalized middle 

school educational experience, the daily Advisory Period will function as set-aside time 

for on-going personalization between students and a faculty advocate.   The advisory will 

be organized as grade level groupings (6-8) with the assigned Advisor drawn from the 

ranks of all certificated staff – teachers, counselors, coordinators and administrators  -- to 

reduce the adult: student ratio to no more than 15:1) serving as an advocate for students.  

Each student will receive guidance and mentoring to tailor their academic program from 

a designated advisor.  The assigned Advisor will ―loop‖ or stay with the students 

throughout their middle school experience. 

 

One explicit focus of the Advisory is set-aside time for academic intervention.  The 

Advisory will provide much needed scaffolding and support for students in our struggling 

socioeconomic demographic.  Twice weekly Advisory will be devoted to structured 

academic intervention and academic enrichment tied to standards-aligned benchmarks.  

Students identified as in need of ―strategic‖ and ―intensive‖ intervention will work with 

their Advisor on addressing their Individual Learning Plan (ILP). Students performing at 

or above grade level will use this time during Advisory to focus on study and 

organizational skills drawn from the AVID curricula. We intend this time to also include 

exposure of students to challenging, inquiry-based activities and assignments directed at 

college preparation and career exploration. 

 

A second purpose of Advisory is offering the students emotional support through contact 

with a supportive adult at the school, as well as a built-in peer group   Twice weekly the 

Advisory curriculum will be organized as modules that provide ideas for classroom 

activities tied to the 40 Developmental Assets
3
 and the Second Step curriculum on 

character development and positive behavior support.  

                                                 
3
 The 40 Developmental Assets are building blocks of healthy development that help young children grow 

up healthy, caring, and responsible. External assets emanate from family, parents, and community in the 

areas of Support, Empowerment, Boundaries/Expectations, and Constructive Use of Time.  Internal assets 

include Commitment to Learning, Positive Values, Social Competencies, and Positive Identity.  For more 

information see www.search-institute.org 
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One day per week of Advisory will be time for students to work on portfolios, projects, 

and/or preparation for Student-led conferencing.  

 

Developing the Advisory curriculum will be a priority in Year 1 (2011-12).  We will 

devote professional development time to this task as well as provide opportunities for 

staff to investigate existing curricula.  By the end of 2011-12, Clay Middle School will 

have a set Advisory curriculum.   

 

Another area of curriculum development hinges on the design of project-based lessons 

with thematic and/or interdisciplinary flavor.  At the risk of oversimplification, this is 

difficult and time-consuming works that requires an in-depth commitment to 

collaborative teaching.  The experiences of teaching in one district highlight these lessons 

and are worth quoting at length:  

 

“We were pretty sure this rigid curriculum framework would spell the end 

of our interdisciplinary units, but once we rolled up our sleeves and 

started working on the state documents [standards], we found the opposite 

was true.  Not only could we continue to create these units, we could 

improve them.  Ironically, the inflexible curriculum helped us see the 

wisdom of making our lessons even more tightly focused and 

connected…we could no longer hide behind „fluffy‟ activities with vague 

intentions. If we wanted to successfully address our individual class 

requirements while also showing students how the ideas from one course 

applied to others, we had to truly understand these connections ourselves.  

So we immersed ourselves in intensive curriculum mapping, looking for 

opportunities to build bridges from subject to subject.  The process pushed 

us to think had about which concepts to connect and 

when…Interdisciplinary units are not easy to plan or to teach.  There is no 

question that all our lives would have been simpler if we had just bent to 

state and district requirements and taught the curriculum in a lock-step 

sequence.  We wouldn‟t have had to work so hard to find extra materials, 

create connections, or change our plans because a colleague suggested a 

better approach.  But then we would have lost a valuable asset: our 

students‟ interest.”
4
 

 

Due to the in-depth nature of the task, the timeline for developing PBL lesson units will 

occur over a longer period of time.   We will begin the curriculum development process 

in 2011-12 but will likely not have a set of defined curricula until the end of Year 2 

(2012-13).   

 

Over time, Clay intends to move toward block scheduling to allow extended learning 

time for more project- and inquiry-based instruction, as well as more opportunities for 

                                                 
4
 Wild, Monique D, et. al., “Collaborative Teaching: The Best Response to a Rigid Curriculum,” 

Education Week, May 21, 2008.   
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student interactions and cooperative learning.  However, we do not believe that block 

scheduling is feasible at this time and would require more planning and professional 

development.  Under the autonomy afforded by PSC, Clay will begin this process.  

 

Autonomy will also be needed to develop an 8
th

 grade culminating project/portfolio with 

smaller culminating projects at grades 6-7 to practice and refine how students will 

demonstrate mastery of standards under a performance-based assessment system. 

 

Lastly, we anticipate devoting time and resources toward the development of curricula 

for academic intervention courses targeting English/Language Arts and Mathematics.  

While many curricular programs exist, we plan to conduct an in-depth analysis of these 

programs and to tailor the curriculum to meet the specific learning needs of our diverse 

student population.  Our aim is to focus on Tier 1 of Response to Instruction and 

Intervention (RtI
2
) in Year 1 (2011-12), ensuring that every student received 

differentiated in-class interventions (see ―Addressing the Needs of All Students‖ section 

below).  Beginning in Year 2 (2012-13) and beyond, Clay Middle School will focus on 

the development of Tier 2 (strategic) and Tier 3 (intensive) interventions for struggling 

students.   

 

Addressing the needs of all students  Our analyses of student achievement data, data 

from observations of classroom instruction, and other needs assessment activities have 

shown us that there is a need for more scaffolding and differentiation of instruction that 

provides multiple approaches to content, process and product through student-centered 

pedagogical techniques and strategies. On a simple level, differentiated instruction is 

teaching with student variance in mind. It means starting where the kids are rather than 

adopting a standardized approach to teaching that seems to presume that all learners of a 

given age or grade are essentially alike. Thus differentiated instruction is ―responsive‖ 

teaching rather than ―one-size-fits-all‖ teaching.  A fuller definition of differentiated 

instruction is that a teacher proactively plans varied approaches to what students need to 

learn, how they will learn it, and/or how they can express what they have learned in order 

to increase the likelihood that each student will learn as much as he or she can as 

efficiently as possible. Concretely, teachers do this by differentiating content (what), 

process (how), and product (evaluation) in their classrooms.
 5

   

 

Clay Middle School is committed to providing consistent access for all students to 

standards-based curricula that embody high expectations for academic achievement, as 

well as differentiated instruction that takes into account different learning styles, English 

language proficiency, gifted and talented, socio-cultural influences and possible learning 

disabilities. The six key instructional strategies (see Instructional Strategies below) 

include commitment to providing in-class differentiation that meet the needs of ALL 

students.  

                                                 
5
 Tomlinson, C. (2001) How to Differentiate in Mixed Ability Classrooms.  Alexandria, VA: ASCD.  See 

also Tomlinson, C. and McTighe, J. (2006). Integrating Differentiated Instruction and Understanding by 

Design: Connecting Contents and Kids, Alexandria, VA: ASCD. 
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Another key aspect of addressing the needs of all students at Clay Middle School will 

center on implementation of Culturally Relevant and Responsive Education (CRRE). 

Research refers to CRRE as theoretical educational framework that attempts to confront 

the reality that teachers will continue to come into contact with students whose cultural, 

ethnic, linguistic, racial, and social class backgrounds differ from their own.   

Specifically, teachers must be able to construct pedagogical practices that have relevance 

and meaning to students’ social and cultural realities in order to integrate the cultures of 

different racial and ethnic groups into the overall academic program.  The central 

elements
6
 of CRRE that will inform the instructional program at Clay Middle School 

include:  

 

 Communication of High Expectations.  Rejecting deficit-based thinking in favor 

of an authentic belief that students from culturally diverse and low-income 

backgrounds are capable learners. High expectations will be consistently 

communicated based upon genuine respect and belief in student capability. 

 Cultural Sensitivity.  Gaining knowledge of the cultures and languages 

represented in their classrooms and translate this into instructional practice.  

Teachers will harness diversity for intellectual exploration by ―bridging‖ learning 

experiences so that students ―choose‖ academic excellence.  

 Culturally Mediated Instruction.  Ensuring that students develop and/or maintain 

cultural competence through connection to community, national, and global 

identities.  Instruction will be characterized by the use of culturally mediated 

cognition, culturally appropriate social situations for learning, and culturally 

valued knowledge in curricular content. 

 Reshaping the Curriculum. Providing students with experiences that showcase 

academic success by legitimizing students’ real-life experiences as part of the 

official curriculum. 

 Active Teaching Methods.  Believing that the co-construction of knowledge is the 

foundation of the teacher-student relationship.  Instruction will engage students in 

active roles in crafting curriculum and developing learning activities. 

 Small Group Instruction.  Providing students with more collective, collaborative 

learning experiences, as well as options for demonstrating mastery of skills and 

standards in learning groups.  

 Teacher as Facilitator of Dialogue.  Developing students’ critical thinking skills 

through reflective discussions and learning experiences that challenge the status 

quo (i.e., to critique the cultural norms, values, mores, and institutions that 

produce and maintain social inequities). 

                                                 
6
 For this framework, we have borrowed heavily from the typology from The Knowledge Loom 

(www.knowledgeloom.org).  For the research and theoretical foundation of these approaches see for 

example, Gloria Ladson Billings (1994) in The Dreamkeepers: Successful Teachers of African American 

Children. San Francisco, CA: Jossey Bass Publishers and “But That’s Just Good Teaching! The Case for 

Culturally Relevant Pedagogy” (1995) in Theory Into Practice (34:3), pp. 159-165.   Another good 

reference is Tyrone C. Howard, “Culturally relevant pedagogy: ingredients for critical teacher reflection,” 

in Theory Into Practice (Summer 2003)   

http://www.knowledgeloom.org/
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 Student Controlled Classroom Discourse. Providing students with the opportunity 

to control some portion of lessons, so that teachers gain insights into the way that 

speech and negotiation are used in the home and community. 

 

In addition, Clay Middle School believes that it is essential to provide quality student 

support services and early academic interventions to bolster student preparation and 

performance. Students who fail classes early in middle grades but receive help to get 

back on track are much more likely to be successful in high school. Students not 

adequately prepared in middle grades for core high school subjects such as Mathematics 

and English/Language Arts in 9th grade have difficulty catching up on college-readiness 

requirements.  Therefore, it is imperative to evaluate and monitor the progress of students 

on an ongoing basis, particularly in critical subjects such as Algebra and English 

Language Arts in the 6th to 8th grades.  Clay Middle School must offer timely, 

descriptive feedback and intervention strategies in communication with students and their 

parents, to improve student performance. 

 

Towards this end, Clay Middle School will implement a comprehensive Response to 

Instruction and Intervention (RtI
2
) to meet the needs of all students.  As described by 

LAUSD in Bulletin 4827.1, RtI
2
 is based on supporting students with systematic 

intervention and extended learning opportunities.   In particular, this means designing a 

tiered ―pyramid of intervention‖ that clearly defines the entry and exit criteria for 

academic intervention and referral to other ―intervention‖ services.
7
 RtI

2 
is an integrated 

approach using pedagogy, lesson design, and progress monitoring data to ensure the best 

instructional decisions for students, to ensure that every student will receive quality, 

standards-based instruction in all content areas to enable all students to graduate College 

Prepared and Career Ready. 

 

The RtI
2
 framework establishes a process for providing increasing levels of instructional 

time and intensity whereby the needs of all learners are identified, supported early, and 

effectively, and high performing students have access to acceleration in learning. The 

RtI
2
 framework is based on the provision of good, quality, first instruction and the use of 

data to identify students for appropriate acceleration and interventions. RtI
2
 

implementation is everyone’s responsibility and advances academic achievement through 

frequent progress monitoring, on-going data collection and analysis as well as the 

provision of immediate, evidence-based intervention for students who need it. The 

intensity, frequency, and duration of support increases and student-teacher ratio decreases 

as students move up the tiers. 

 

In this schema, Tier 1 of RtI
2
 functions as the instructional program that all students 

receive in order to succeed in school. Teachers at Clay Middle School will provide 

instruction at that is differentiated, culturally responsive, evidence-based and aligned to 

grade-level, content standards.  All students will have universal access to this high-

                                                 
7
 For a description of the “Pyramid of Interventions” please see DuFour, R., Eaker, R., Karhanek, G. and 

DuFour, R. (2004).  Whatever it Takes: How Professional Learning Communities Respond when Kids 

Don’t Learn.   



Public School Choice 2.0 DRAFT 2010 
 

19 Henry Clay Middle School 11/16/10 
 

quality instruction (i.e., the right of all students to have equal opportunity and access to 

high quality, grade-level instruction and behavioral support, regardless of socio-economic 

status, ethnicity, background, or disabilities). Differentiation will occur through 

modifications to the content (what is taught), process (how its taught), product (how 

learning is shown), and/or resources available in the classroom (core program or 

supplementary materials).  In order to differentiate instruction to maximize student 

growth, teachers will add depth and complexity to the curriculum, scaffold lessons, pre-

assess students to form flexible groupings, implement interest and/or learning centers, 

employ questioning strategies, allow for independent study, preview, review, re-teach, 

and frontload.  

 

Tier 2 will include the set of strategic interventions for targeted groups of students who 

have experiences academic setbacks and need accelerated intervention and support to 

access the core curriculum (e.g. Read 180 and Math Tutorial classes).  Put another way, 

strategic intervention will be for 10%-15% of students that need additional time and type 

of instruction to learn successfully through more intensive (time and focus) instruction 

aligned to students’ instructional needs based on data from multiple measures. Strategic 

interventions will give students more time to learn either by using an instructional 

strategy used in the core or a different pedagogy - whichever benefits the student more.  

 

Tier 3, known as ―Intensive Intervention,‖ will be for an estimated 1-5% of students that 

need individualized and/or very small-group instruction that is highly focused and 

designed to accelerate student progress. Tier 3 will include use of curricula, pedagogy, or 

instruction that is different from Tier 1 and Tier 2 because data indicate that academic or 

behavioral progress is delayed despite well-implemented instruction/intervention. 

Progress monitoring at Tier 3 will be more frequent, drawing on assessments that provide 

in-depth information about a student’s instructional needs and are used to identify 

academic deficits.  In addition, close monitoring will allow for the adjustment of 

curricula and instruction/intervention.  Tier 3 services are not synonymous with special 

education services, but rather a critical step in providing intensive intervention so that 

students have an additional opportunity to succeed and learn.  

 

In designing intervention in Tier 2 and Tier 3, Clay Middle School will be able to draw 

on an existing Coordination of Services Team (COST) structure that is connecting 

referred students to outside service providers, as well as the Student Success Team (SST) 

focused on addressing persistent learning difficulties for targeted students. Subject area 

teachers, intervention teachers, and parents will meet to develop and monitor individual 

student learning (ILP) plans for all students referred to Tier 2 or Tier 3.  These ILPs will 

be regularly revisited to assess progress within interventions. 

 

Instructional Strategies  Before addressing the specific, research-based instructional 

strategies that will be used school-wide by Clay Middle School, it is appropriate to 

provide a context for common lesson design that will inform the selection and use of 

these strategies.   We propose to engage teams of teachers (whether grouped by subject 

area, course, or academy) in collaborative lesson planning as Professional Learning 

Communities or PLCs (see Professional Development section for additional information).   
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As part of PLC collaboration, teachers will develop lessons that incorporate elements of 

Understanding by Design
8
, Specially Designed Academic Instruction in English 

(SDAIE)
9
, and Madeline Hunter’s lesson plan template. The Clay Middle School lesson 

plan template will include the following elements:    

                                      

 Framework Big Idea/Key Inquiry for Lesson: Provide a clear link to the content 

standards and show sequencing of standards (i.e., transfer and development of 

learning over time) 

 List content standard(s) to be incorporated into the lesson 

 Provide a Learning Goal/Objective that phrases the standard or a component of 

the standard in language that is accessible to students  

 Include a Language Objective that describes how students will be expected to 

express themselves orally or in written form, as well as the kind of language (oral 

or written) is required to complete the classroom assignment and to participate in 

classroom discussions. Note: oral and/or written expression should reflect the 

ELD level of the student but still address the content standard at grade level. 

 

Part II.  Lesson Plan Components  

 

A.  Anticipatory Set to hook and engage students – ―I [the teacher] set it up.‖  

 Bridging, eliciting, and activating prior knowledge OR creating schema for 

learning if not present 

 Making connections to previous learning or real life examples  

 Introducing key vocabulary, vocabulary in context, and/or preview of text 

 Group brainstorms  

 Anticipatory charts, cues, and/or advance organizers 

 

B. Direct Instruction, Modeling, and Demonstration (Structured Practice) – ―I [the 

teacher] do it.‖  

 Providing background information  

 Providing multiple examples of concept skills and strategies 

 Restating and clarifying concepts and strategies  

 Thinking, writing, reading, and solving aloud  

 Use of rubrics to showcase criteria for evaluating progress 

 Use of visual and graphic organizers 

 

C. Facilitation and Guided Practice to lead students step-by-step, clarifying, and using 

concrete representations of learning – ―We [the class] do it together.‖ 

 Assigning clear tasks  

                                                 
8
 Wiggins, Grant and McTighe, Jay. (2005).  Understanding by Design.  Expanded 2

nd
 Edition.  

Alexandria, VA: ASCD.   
9
 See sample SDAIE lesson plan template from LAUSD Language Acquisition Branch.  
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 Observing and guiding student application of learning  

 Student practice of skills and problems 

 Leveled questions 

 Questions for clarification 

 

D. Structuring Collaborative Practice to monitor and provide corrective feedback – ―You 

[the students] do it together.‖  

 Providing opportunities for student interaction (cooperative groups, think-pair-

share, reciprocal teaching, etc.)  

 Guiding student engagement in relevant academic conversation (oral language 

practice of target vocabulary)  

 Multiple methods to check for evidence of student understanding  

 Re-grouping for re-teaching of students before release to independent practice and 

other interventions as needed 

 Praising, prompting, and correcting 

 

E. Independent Practice – ―You [the student] do it alone‖ 

 Student projects 

 Leveled work  

 Systematic and sequential scaffolding of assignments 

 Students self-manage and self-assess learning  

 

F.  Closure and Wrap-Up – ―We [the class] reflect on what has been learned.‖ 

 Helping organize and structure student reflection on what has been learned 

 Promoting coherence and synthesis of concepts and skills  

 Clarifying any lingering misunderstandings  

 Providing opportunities for students to demonstrate or apply learning (e.g., 

presentations)  

 Summarizing and/or review  

 

It is our belief that the components of lesson planning described above will impart a 

common foundation that can assist teachers in moving toward in-depth PLC-style 

collaboration.  The template is not intended to be a ―cookbook‖ or a compliance exercise.  

Instead, we envision the template as providing a basis for common understandings of 

teaching practices and shared definitions of high-quality classroom teaching and student 

learning aligned to Tier 1 of RtI
2
.   

 

In developing these common lessons, Clay Middle School will adopt a set of key, 

research-based instructional strategies.   Based on an analysis of achievement data, it is 

clear that many of our students have moderate to severe learning gaps, which complicate 

the delivery of rigorous, grade level instruction tied to the California content standards.   

Put another way, the ―typical‖ Clay Middle School student needs additional instructional 

support and overt scaffolding in order to be successful in the core academic instructional 

program.  As such, the Clay Middle School Design Team has come to consensus on the 

following research-based instructional strategies that support such an approach and, 
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therefore, will form the basis of instructional delivery across content areas and grade 

level teams:  

 

1. Access to Core Strategies describe in detail 
 

2. Specially Designed Academic Instruction in English (SDAIE) is a pedagogical 

approach that focuses on providing students with scaffolded and differentiated 

lessons that enable students to access and master rigorous core content through 

the application of modified speech and explicit modeling by teachers, 

frontloading of academic vocabulary, student involvement in multi-sensory 

experiences that address multiple learning modalities, cooperative learning 

activities
10

, comprehensible input including use of graphic organizers and other 

non-linguistic representations
11

 to categorize and organize learning, frequent 

checking for student understanding, pre-writing activities, and design of formative 

assessments.    

 

3. Advancement Via Individual Determination (AVID) is a college-readiness 

system designed to increase the number of students who enroll in four-year 

colleges by raising expectations and providing academic and mentoring support.  

WICR — writing, inquiry, collaboration, and reading — forms the basis of the 

AVID curriculum. It gives students the skills they need to succeed in college-

preparatory class by transforming students from passive learners into active 

classroom contributors and critical thinkers, including the use of Socratic 

Seminars
12

 to stimulate higher-level thinking and meta-cognition.   AVID also 

focused on improving students' study skills (e.g., time management, note-taking, 

and generation of good questions for interactive classroom discussions). AVID 

will be infused across the curriculum for all students rather than concentrated 

among a small group of ―AVID‖ students.   

                                                 
10
 Cooperative learning is a research-based instructional strategy ranked sixth of nine key strategies 

overall.  See Marzano, R. J.. Pickering, J.D., and Pollack, J.E. (2001) Classroom Instruction that Works: 

Research based Strategies for Increasing Student Achievement. Alexandria, VA: ASCD. Cooperative 

learning ranks higher (fourth of nine) when analyzing the impact for English Learners according to Hill, J. 

D. and Flynn, K.M.  (2006) Classroom Instruction that Works with English Language Learners.  

Alexandria, VA: ASCD. 
11
 Non-linguistic representations are a research-based instructional strategies in and of themselves, ranked 

fifth of nine key strategies overall.  For example, Thinking Maps are distinct graphic organizers used to 

scaffold instruction for students in eight fundamental thinking processes to enable students to organize their 

thinking and are typically used in conjunction with collaborative learning groups to facilitate brain-

storming, pre-writing, and other learning activities.  See Marzano, R. J.. Pickering, J.D., and Pollack, J.E. 

(2001) Classroom Instruction that Works: Research based Strategies for Increasing Student Achievement. 

Alexandria, VA: ASCD.   Non-linguistic representations rank higher (second of nine) when analyzing the 

impact for English Learners according to Hill, J. D. and Flynn, K.M.  (2006) Classroom Instruction that 

Works with English Language Learners.  Alexandria, VA: ASCD.  
12
 Socratic seminar is a method of teaching that engages students in intellectual discussion by responding 

to questions with questions, instead of answers. This method encourages the students to think for 

themselves rather than being told what to think. Open-ended questions allow the students to think critically, 

analyze multiple meanings in text, and express ideas with clarity and confidence. 

http://en.wikipedia.org/wiki/Time_management
http://en.wikipedia.org/wiki/Note-taking
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4. Reciprocal Teaching is an instructional technique, which applies a problem-

solving heuristic to the process of reading comprehension, thereby promoting 

thinking while reading across the curriculum. It provides students with four 

discrete and specific reading strategies that are actively and consciously used as 

texts are processed. These reading strategies are Clarifying, Predicting, 

Questioning, and Summarizing. All of this takes place within the context of small-

group collaborative investigation, which is maintained, monitored, and scaffolded 

by the teacher. 

 

5. Writing Across the Curriculum (WAC) is a strategy for having students 

practice writing in a variety of contexts based on the following principles: a) 

Writing promotes learning; b) Integration of writing and the writing process 

promotes student participation, a diversity of student voices, and engage students 

as critical thinkers while promoting their texts as important resources and thinking 

tools; c) Effective writing instruction integrates subject area disciplines; d) The 

opportunity to write in every class develops good writers; e) Using writing as part 

of instruction can be used in every classroom; and f) Only by practicing the 

thinking and writing conventions of an academic discipline will students begin to 

communicate effectively within that discipline. 

 

6. Project-based learning (PBL) is an approach for classroom activity that 

emphasizes learning activities that are long-term and student-centered. Within the 

PBL framework students collaborate, working together in original ways to come 

up with the solutions to real world problems and/or learning applications. PBL 

provides complex tasks based on challenging questions or problems that involve 

the students' problem solving, decision-making, investigative skills, and reflection 

that emphasize teacher facilitation of learning rather than directed teaching.  In 

sum PBL is a systematic teaching method that engages students in learning 

essential knowledge and life-enhancing skills through an extended, student-

influenced inquiry process structured around complex, authentic questions and 

carefully designed products and tasks.
13

 PBL also provides the basis for students 

to develop the ―soft skills‖ of the 21
st
 Century in the areas of 1) Information, 

Media and Technology; 2) Life and Career Skills; and 3) Learning and 

Innovation.   

ALL students at Clay Middle School will receive an instructional program that 

incorporates the regular use of these strategies.  We believe these instructional strategies 

are mutually reinforcing and complementary.  As such, they provide a common ―toolkit‖ 

for designing classroom teaching practices and student learning activities that will enable 

                                                 
13
 Definition taken from Buck Institute for Education.  See www. pbl-online.org 

http://en.wikipedia.org/wiki/Instruction
http://en.wikipedia.org/wiki/Heuristic
http://en.wikipedia.org/wiki/Reading_comprehension
http://en.wikipedia.org/wiki/Instructional_scaffolding
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us to reach our vision of all students matriculating to high school with the academic 

foundation necessary to graduate from high school college prepared and career ready.  

 

School Culture and Climate 

 

Clay Middle School embraces a diverse cultural, multiethnic experience for our students, 

teachers and staff, and community members.  Our vision is based on high academic 

expectations for both teachers and students; collaboration and mutual respect among our 

stakeholders; providing a safe and nurturing environment; and extensive involvement 

with our local community.  As a school facing the challenges of working with students 

from low socio-economic families, and in a neighborhood that experiences high rates of 

transiency we are committed to becoming a center of culture and education that provides 

an anchor for the community. 

 

As an internal applicant, Clay Middle School will request a waiver to the LAUSD-UTLA 

Collective Bargaining Agreement to institute an Elect to Work Agreement. 

 

Description of Culture.  We propose to establish a collaborative environment where 

teachers and students interact with each other to develop protocols and procedures that 

build trust, promote order, assure safety, and support the growth of knowledge.  The 

changes we intend to make align with the California Department of Education’s 12 

Recommendations for Middle School Success (TSC-II), concerning 1) Rigor; 2) 

Instruction, Assessment and Intervention; 3) Time; 4) Relevance; 5) Relationships; 6) 

Transitions; 7) Access; 8) Safety, Resilience and Health; 9) Leadership; 10) Professional 

Learning; 11) Accountability; and 12) Partnerships.   

 

Two interrelated concepts underpin the culture that we envision for Clay Middle School: 

1) collaboration at all levels is intrinsic to the ―way we do business‖ and 2) in order to 

thrive and maximize their potential, our students will experience a more personalized 

learning environment. Each is discussed in more detail below: 

 

1) Collaborative environment in which accountability for student success is 

shared by all stakeholders and leadership is distributed among stakeholder 

groups. Collaboration at every level will be embedded into daily school life 

for students, teachers and staff, administrators, community partners and 

involved parents and community members, encompassing both formal 

collaborative structures (e.g., Professional Learning Communities, governance 

councils) and multiple opportunities for stakeholders to build relationships 

through less formal interaction (e.g., breakfasts with principal, teacher/parent 

potlucks, etc.). Successful collaboration is predicated upon the development of 

relationships that are mutually beneficial, genuine and caring and that 

reinforce that every community member is a valued partner in the school’s 

success, with the collective whole exponentially stronger than its individual 

components.   
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 Members of the Clay Middle School community have extensive experience in 

affecting school change. We fully recognize that collaborative interaction at 

the level we envision is difficult, challenging work. Our combined experience, 

coupled with the body of research demonstrating the critical role of 

collaboration in turning around schools, leads us to conclude that creating a 

culture of intensive collaboration in which student needs are the lens through 

which all decisions are made is the only viable option if we are truly 

committed to our students’ success. 

  

2) In order to thrive and meet their potential, students will experience a 

personalized learning environment focused on the whole child that sets and 

continuously reinforces high expectations.  Clay Middle  

School will move to a 7-period day, which will allow one period for advisory, 

enrichment, and/or intervention. As part of this 

advisory/enrichment/intervention period, every student will have an advocate 

through their identified teacher. Each teacher will be responsible for tracking 

the progress of no more than 25 students, not just in their own class but across 

courses and in all aspects of their school life. They will regularly review 

assessment results from all courses and monitor student behavior, school 

attendance and participation in recommended interventions and 

extracurricular activities to ensure that no student falls through the cracks.  

 

To demonstrate the critical importance we place on setting high expectations, the School 

Decision-Making Council will define the term in the context of Clay Middle School and 

develop a set of criteria for determining if that culture is being created effectively. The 

literature on resiliency confirms that setting high expectations is a key protective factor 

that helps youth from disadvantaged backgrounds overcome the odds. (Garbarino et al., 

1992; Werner, 1990). 

 

Clearly, the curriculum’s rigor is a fundamental reflection of the expectations we set for 

students; as we consider revisions to curriculum components both rigor and relevance 

will be key criteria. Beyond the curriculum, the tone set in the daily interactions that 

teachers and other adults have with students is critical. Successful youth identify being 

respected and having their strengths and abilities recognized as motivating factors 

(McLaughlin et al., 1994; Mehan et al., 1994). At the beginning of each school year, each 

PLC will develop a set of strategies to be employed in their Teams to continuously 

reinforce high expectations. High expectations also will be reinforced in each of the 

stakeholder councils with students, parents and partners. 

 

Student Support and Success.  Students will be supported by their Grade-Level 

Counselors, who work to make sure that they are properly placed in classes and that they 

are progressing appropriately. Additionally Clay Middle School students will be 

supported by a Dean, PSA Counselor, and Wellness Facilitator.  

 

Students will have opportunities for academic support before and after school with 

tutoring in core subjects, homework help, Supplemental Educational Services (SES) 
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which provides individual support to students who qualify at home or other off-campus 

venues, Beyond the Bell programs on campus, as well as standard intervention classes 

and the Second Step program during the school day. 

 

Successful students at Clay Middle School will maintain a GPA of 2.5 or better and have 

no more than 3 unsatisfactory marks in Work Habits or Cooperation in any semester.  

They will maintain a 96% or better attendance rate with fewer than 6 unexcused Tardy 

notices per semester.  Successful students will be inscribed on an Eligibility List that will 

be updated every 5 weeks, and will be allowed to participate in a variety of school and 

grade-level activities. 

 

Social and Emotional Needs.  Students will be supported by the Grade-Level 

Counselors, the School Psychologist, the School Nurse, the PSA Counselor and the 

Wellness Facilitator.  The COST team meets on a regular basis to discuss students in 

need. The COST team works to match student needs to services like AADAP and Shields 

For Families, that target drug and alcohol abuse, gang affiliation, and parenting. The 

nutritional needs of students will continue to be met through the LAUSD Food Services 

Branch meal program. 

 

A School-wide Positive Behavior Support program was implemented at Clay Middle 

School by the PRIDE Team several years ago, and we have experienced a significant 

decrease in suspensions and an overall improvement in student behavior. Given that, Clay 

Middle School will continue implementation of the program, adding areas of control and 

refining processes.  The PRIDE team meets on a regular basis to review and modify 

policies and procedures as needed.  The program is aligned with the District Discipline 

Foundation Policy, with minimal modifications. Issues related to school discipline, safety 

and campus cleanliness will be monitored by both the School Staff Council and the 

Student Council.  As part of the Plan, Clay Middle School will continue to implement the 

CHAMPS Program and the Safe and Civil Schools Program that we have been rolling out 

over the past several years.  This proactive, positive and systematic approach to 

classroom and campus management supports academic achievement for all students using 

focused and specific pre-determined in-class strategies. 

 

As an internal applicant, Clay Middle School has structures in place that align with health 

mandates and meet the needs of all students, inclusive of chronically ill students with and 

without IEPs and 504 plans.  

 

College and Career Readiness. Clay Middle School is keenly aware of the need to focus 

on preparing our students for post-secondary education. Our intensive focus on college 

readiness aligns with one of the three key recommendations found in the United Way of 

Greater Los Angeles’ 1998 report: Seizing the Middle Ground: Why Middle School 

Creates the Pathway to College and the Workforce. In that report, they recommend that 

schools prepare middle grades youth for college and the high-paying jobs and careers of 

the 21st century by giving students the academic foundation for future success. A 

centerpiece in our College-Readiness focus is the AVID (Advancement Via Individual 

Determination) program.  An AVID Coordinator will provide targeted college 
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preparedness support through the AVID program, and career planning, mentorship, and 

peer leadership opportunities will be integrated into every aspect of our students’ middle 

school years.  

 

As Clay Middle School’s mission and vision statements reflect, it is our expectation that 

students will attend college or some other form of post-secondary education and our 

responsibility to prepare them both for high school and for post-secondary careers. As we 

refine the school’s curriculum, part of the task will be to make the connections between 

classroom learning and future careers more explicit, so that education will have more 

relevance to our students. The need to create a college-going culture at Clay Middle 

School is particularly critical given our almost exclusively minority, low-income student 

population. A great majority of our students will be the first in their families to attend 

college. In more affluent communities, college is an assumed progression for high school 

graduates, and community elders promote the benefits of college by serving as an 

example; however, Henry Clay students have few adults to emulate. National and 

statewide data on college achievement indicate that Latinos lag behind other ethnic 

groups. According to a 2002 study by the Pew Hispanic Center entitled Latinos in Higher 

Education: Many Enroll, Too Few Graduate, only 16 percent of Latino and 21 percent of 

African American high school graduates obtain a college degree, compared to 37 percent 

of Caucasians. 

 

Clay Middle School will engage students, parents, the school and greater community to 

generate and sustain a college-bound culture that systematically targets every aspect of a 

student’s middle school career.  During 6th grade, Clay will formalize a learning contract 

with each student and family that stipulates what is expected of both the student and 

parents, as well as what Clay will provide during the middle and high school years and 

beyond. 

 

The community school model we envision engages the entire community to increase high 

school graduation and college access, using a four-pronged approach: 1) Academic 

Support & Enrichment: activities that provide high quality, academically rigorous, 

experiential-based learning activities and tutoring in Math, Science, and Literacy; 2) 

Parent Engagement: activities designed for parents to increase their rate of involvement 

in their child’s education, and to teach parents their child’s postsecondary options, and 

how to navigate the education system; 3) School, District, and Community Relationships: 

we believes that strong school, District, and community relationships are vital in order to 

catalyze systemic change in education. We aim to sustain these relationships, as well as 

develop new ones; and, 4) College Awareness, Access, and Scholarships: activities that 

are designed to expose and teach middle school youth and their families about their 

postsecondary options, to inspire and support them to achieve their postsecondary goals, 

and to support them financially in college. College and career-related activities will 

include workshops for students and parents on A-G requirements, the demands of high 

school and navigating the higher education system; field trips to nearby college campuses 

and local venues and virtual to explore potential careers;  Monthly ―College Days‖ where 

teachers and school staff discuss their college experiences with students, and staff and 

students are encouraged to wear college gear. 
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Parental Involvement.  Clay Middle School parents will be invited and encouraged to 

become more involved in school activities and in the decision-making process.  Parents 

will be actively recruited to become volunteers, and regularly surveyed as to their 

concerns and suggestions, as well as what skills or expertise they would be willing and 

able to provide. Our Parent Center is conceived as a welcoming, dynamic, vigorous 

environment that will attract community members to our campus to provide positive 

support to our educational program.  We will provide workshops such as Parenting, 

Anger Management and College Preparedness.  We will offer ESL classes and Computer 

classes to parents who need them. Our CEAC and ELAC committees and sub-committees 

will meet there on a regular basis, at times that are convenient for the members.   

 

Clay Middle School will become a cultural hub within our neighborhood, driven by all 

stakeholders, focused on aligning and linking resources for children and families. A 

school-wide ―Open Doors‖ policy is at the heart of the culture shift. Henry Clay will be a 

welcoming, transparent environment in which teachers will observe each others’ 

classrooms as a learning tool, parents will have the freedom to observe their children’s 

classes, and community partners able to meet identified student, parent or staff needs will 

be embraced. We believe that the ―Open Doors‖ policy will reinforce the ―shared 

accountability‖ doctrine, as no one on campus will have the option to do their work in 

isolation. On any given day, a visitor to the school will observe collaboration at work in 

multiple arenas: students engaged in small group work and interdisciplinary projects; 

teachers strategizing about how to meet the differentiated needs of groups of students or 

discussing the progress of individual students during shared planning time; community 

members and parents working with teachers to provide enrichment opportunities for 

students; community partners providing mental health services to address issues that are 

impacting the student’s capacity to be an engaged learner, etc. 

 

School Calendar/Schedule. Clay Middle School will continue to operate on a traditional 

school calendar of 180 school days a year as identified by the District.  (Attachment ___).  

Clay Middle School will operate on a seven-period day for students (Attachment ___) 

which allows time for a daily advisory period.  Per the Elect to Work Agreement, 

certificated personnel will work an 8-hour on-site day in order to provide time to work 

with students outside of the school day (e.g. tutoring) and to provide time for professional 

development and collaboration with colleagues (Attachment ___). 

 

Professional Development time will be provided to staff members both during the 

traditional school year and outside of it.  During the traditional school year, professional 

development will take place each Tuesday and Thursday (Attachment ___).  In addition, 

certificated staff will participate in up to 5 days of professional development outside of 

the traditional school year (e.g. Summer Break) per the Elect to Work Agreement.  Dates 

outside of the school year will be determined by the ESBMM with input from certificated 

staff. 

 

Assessments and School-wide Data 
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Assessment Philosophy  The research literature on comprehensive school reform is 

replete with references on the need for schools to become data-driven, results-oriented, 

and committed to equity and excellence through on-going data analysis and inquiry tied 

to student achievement results.  At the same time, few schools seem able to translate this 

vision of a data-driven school into reality.  Both the lack of knowledge and time often 

conspire to limit the propensity of schools or districts to move beyond a cursory analysis 

of achievement data let alone empower teachers to restructure instructional delivery 

based on student assessment results.  

 

Clay Middle School is determined to change this.  We are committed to ―data-driven‖ 

accountability, which transforms analyses of data from reports (e.g. MyData) into true 

information that drives concrete actions for continuous program improvement. We will 

no longer make excuses or conveniently disregard uncomfortable data.   We accept the 

―high stakes‖ metrics, which form the basis of State and Federal school accountability.  

However, we wish to expand the notion of ―data‖ to include performance-based 

measures, structured analysis of student work against standards-based rubrics, as well as 

observational data from regular classroom observations of instructional delivery tied to 

the six key research-based instructional strategies that we aim to infuse school-wide 

(Access to Core, SDAIE, AVID, PBL, WAC, Reciprocal Teaching).  In this way, we aim 

to build a sustainable system for accountability, which is objective and data-driven, but 

one, which incorporates both growth and attainment, measures to ascertain effectiveness.  

 

The foundation of our assessment philosophy is the need to move from assessment OF 

learning to assessment FOR learning.
14

  We believe that the overriding purposes of 

assessment are 1) to gather evidence to inform instructional decisions and 2) to motivate 

students’ behavior toward increased academic achievement.  As such, the use of 

assessment to merely sort and rank students relative to one another is no longer sufficient 

or useful.  Moreover, with criterion-based standards and assessment, the goal is for ALL 

students to demonstrate mastery on these rigorous standards, and not to conform to a 

statistically normal distribution of achievement.   In other words, the standard and the 

standards-based assessments function as a threshold of achievement that is attainable and 

necessary for all students.   

 

Moving to assessment FOR learning means an innovative shift in the paradigm of 

assessment.   In particular, educators at Clay Middle School will:  

 

 Clearly understand the standards to be mastered.  

 Deconstruct this understanding into enabling achievement targets.  

 Share learning targets with target student audience via ILPs in Advisory periods.  

 Create high-quality assessments of learning targets through supplemental 

materials such as textbook resources, CST release questions, and Core K-12 

Progress Monitoring tools.  

                                                 
14
 Stiggins, R. (2005).  “Assessment FOR Learning: Building a Culture of Confident Learners,” in On 

Common Ground: the Power of Professional Learning Communities, Eds. Richard DuFour, Robert Eaker, 

and Rebecca DuFour. Bloomington, IN: National Education Service. 
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 Use assessments, in collaboration to track student progress over time, to improve 

the quality of teaching and the extent to which assessment data motivates 

learning. 

 

In designing such an assessment system, we are guided by Popham’s definition of 

formative assessment as ―a planned process in which assessment-elicited evidence of 

students’ status is used by teachers to adjust their ongoing instructional procedures or by 

students to adjust their current learning tactics.‖
15

  Therefore, the chief elements of our 

assessment philosophy can be summarized as assessment that is: a) deliberately planned; 

b) evidence- and outcome-based; c) capable of immediate use by teachers in the 

classroom; and d) shared with students (and parents) so they understand and use 

information on their progress to change their own classroom and academic behaviors.  

 

In sum, Clay Middle School’s assessment philosophy will be student-centered, providing 

multiple opportunities for students to showcase their knowledge/skills.  To accomplish 

this, the implementation of Clay Middle School’s assessment philosophy will focus on:  

 

 Consistent implementation of common assessments  

 Common grading policies 

 Inclusion of assessment of writing skills across the curriculum  

 Differentiated assessment that measures both attainment and growth 

 

Autonomy  Clay Middle School is committed to taking advantage of assessment 

autonomy provided under the Public Schools Choice (PSC) process to implement 

innovative practices aimed at maximizing student learning and use of assessment to 

diagnose and target instructional resources.  The exercise of autonomy will ensure 

ongoing use of data to guide and modify classroom and school decisions and ensure a 

cycle of continuous improvement.   

 

One area of assessment autonomy will center on the development of common formative 

assessments in each subject area.  While we plan to continue utilizing the district’s 

Periodic Assessments in the first year under PSC (2011-12), Clay Middle School will 

begin to develop our own common assessments to guide and modify instructional 

planning.   These will take the form of diagnostic assessments and weekly formative 

assessments (Continuous Cycle of Improvement or CCI; see Assessment Development 

section below), as well as common final examinations.    

 

Clay Middle School intends to move in the direction of designing common formative 

assessments based on a common item bank of test items.  To the extent that these are 

available through LAUSD, we are open to using these as a resource.   We also intend to 

explore other sources for common assessment items and to develop our own test items to 

construct this common item bank. In this sense teachers at Clay Middle School will 

exercise some degree of autonomy in designing assessments.  

 

                                                 
15
 Popham, J. W.  (2008) Transformative Assessment.  Alexandria, VA: ASCD  
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Another area of autonomy that we plan to exercise is the development of performance-

based assessments tied to project-based learning.  While multiple choice tests such as the 

CST and Periodic Assessments provide data on breadth of subject matter, they do not 

adequately measure depth of knowledge, complexity of thinking, cumulative knowledge, 

or provide students with opportunities to select how they will demonstrate mastery.   

Assessment autonomy will allow Clay Middle School to develop assessments of this 

nature in order to truly have multiple measures of assessment.  With time, we aim to 

develop a set of holistic and analytic rubrics to objectively set criteria for performance-

based assessments of subject area and interdisciplinary projects. Moreover, we will 

utilize autonomy to design an 8
th

 Grade Project as a culminating assessment that is a 

performance-based presentation of student learning capable of measuring the following 

desirable competencies for students:  

 

 Oral presentation skills 

 Critical reading/thinking/questioning  

 Cogent expository writing  

 Explicit citations of hypotheses and evidence 

 Summarizing, categorizing, and synthesis skills 

 Use of technology for research and real-life applications 

 

Students will be required to showcase their learning at regular intervals, culminating in an 

8
th

 grade project with presentation (this will be phased in over time with mini-projects in 

grades 6-7 to prepare students for the culminating 8
th

 grade project).   In this way, the 8
th

 

Grade Project (and mini-projects at grades 6 and 7 in selected content areas to provide 

practice in these demonstrations of learning) will reinforce the notion that students should 

exercise some degree of choice in how they demonstrate mastery.  

 

Similarly, the choice of Writing Across the Curriculum as an instructional strategy 

necessitates the development of writing assessments in all or most subject areas. We are 

also exploring the construction of an on-going portfolio of writing (across the curriculum) 

that follows students from grade-to-grade.  

 

Student Assessment Plan  Informal assessment via deliberate, structured teacher 

questioning will be the first-level of assessment in the classroom.  Teachers will use 

questioning, Socratic Seminar, and other techniques to move students higher on Bloom’s 

Taxonomy and to demonstrate critical thinking and problem-solving. Throughout, efforts 

will focus on expanding the teacher repertoire of what checking for understanding means 

to arrive at common expectations for both formal and informal assessment based on 

multiple measures of achievement. 

 

All formative and summative assessments will be aligned to the State standards. It is the 

responsibility of all teachers, to ensure that their use of assessments is directly aligned 

and used for the benefit of student success, as measured by multiple measures. In 

particular, the blueprints from the CST and CELDT will be used to guide instructional 

pacing and delivery.   In addition, Clay Middle School will continue to use the Secondary 
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Periodic Assessments as a formative measure of student progress in English/Language 

Arts, Mathematics, Science, and History/Social Studies.   

 

In using item analysis of formative assessments to pinpoint key standards where students 

have struggled to achieve standards mastery, Clay Middle School will provide additional 

time for teacher collaboration (see Section 5 on Professional Development) for data 

analysis and collaborative discussion on use of data for:  

 

 Informing best first instruction based on thorough examination of CST assessment 

blueprints to guide strategic sequencing of standards 

 Shaping lesson planning aimed at re-teaching key concepts/standards where 

students continue to struggle and/or any lingering misconceptions and errors  

 Making inferences about most effective instructional strategies for additional 

replication and systematic implementation  

 

Clay Middle School will also develop rubrics for student assignments, as well as 

performance-based assessments to assess culminating projects and portfolios of student 

work. For example, our plan to develop students writing skills across the curriculum will 

be supported through the development of standards-based rubrics that we develop and 

score collaboratively.   These formative assessments will provide a more frequent 

measure of student progress that can be used for targeted re-teaching and spiraling of key 

standards.  Similarly, the Cycle of Inquiry at the heart of our Professional Learning 

Communities (PLC) model for teacher collaboration and professional development (see 

Professional Development section below) will include structured analysis of student work 

using agreed upon protocols (e.g., ATLAS, Pearson Learning Teams, etc.).    

 

Lastly, Clay Middle School staff will accept that ―counseling and guidance‖ is a 

responsibility of every adult employed at the school.  In terms of assessment, this means 

that every student who is identified, based on multiple assessment measures, as needing 

Tier 2 (strategic) or Tier 3 (intensive) intervention under RtI
2 

will have an Individual 

Learning Plan (ILP).   The ILP will outline the student learning needs/gaps that must be 

addressed, along with progress monitoring at regular intervals.   

 

Assessment Development  In the autonomy section above, we have outlined a plan for 

the development of additional assessments aligned to our selection of key instructional 

strategies. For example, our push for implementing Project-based Learning across the 

curriculum will require the development of performance-based assessments (e.g., oral 

and multi-media presentations) that measure what and how students are demonstrating 

mastery of standards. Our school-wide focus on AVID will accustom all staff with 

―SMART‖ goals that demonstrate progress that is Specific, Measurable, Attainable, 

Reflective, and Time-specific.  Throughout, our formative assessments will conform to 

the key principles of assessment – validity, reliability, equity, and feasibility. 

 

In terms of assessment development, we believe that the practice of assessment FOR 

learning depends on a high level of professional judgment on the part of teachers. We 

also believe that PLCs can provide a non-threatening vehicle or forum for teachers to 
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collaboratively discuss strengths and weaknesses of instructional delivery and the 

effectiveness of instructional adjustments based on formative assessment data. The 

subject area/course and academy PLCs at Clay Middle School will create and use 

common formative assessments as outlined above to:   

 

 Identify curricular areas that need attention because many students are struggling 

and design a common approach/lesson.  

 Help each team member clarify strengths and weaknesses of his/her teaching and 

learn from one another.  

 Identify students who are not mastering intended standards and need timely and 

systematic interventions following teaching. 

 

While Clay Middle School will continue to utilize Periodic Assessments from District, 

we will refine and strengthen existing use of teacher-developed formative assessments 

called the Continuous Cycle of Improvement or CCI.   These are true ―formative‖ 

assessments capable of providing a measure of student mastery of standards on a weekly 

basis.   As such, these CCI assessments will be used to focus teacher collaboration by 

department/course so that there are frequent, smaller scale assessments for instructional 

differentiation.    

 

Clay Middle School also intends to take advantage of new features of the district’s 

Periodic Assessments, which allow test creation to targeted standards/strands, as well as 

more strategic use of item analysis possibilities. For example, Clay staff recently visited 

another LAUSD middle school that is using a computer system called Core K-12, which 

provides opportunities to augment the formative test items by content area or make 

customized selections.  Clay Middle School staff will also augment Periodic Assessments 

with CCI to provide more ―on the spot‖ formative data (see Assessment Development 

below) 

 

Data Collection and Monitoring  Clay Middle School is committed to building an 

outcomes-based school culture based on holistic assessment (diagnostic, benchmark, 

summative, etc.) disaggregated by standards/skills and student subgroups.   Clay Middle 

School will be authentically data-driven in its use of data to:  

  

 Set achievement goals for subject area/course, subgroups, and individual students  

 Inform individual students about learning gaps and measurable progress in their 

learning  

 Identify effective instructional practices, as well as correct gaps in instructional 

delivery 

 

Three key premises will guide data collection and monitoring at Clay Middle School: 

  

1. There must be provision of a user-friendly set of formative, diagnostic, and 

progress monitoring assessments that reflect the standards and curriculum.  
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2. Data systems must be both useful and used to track student achievement and to 

inform key decisions. Staff must have access to the data that are most needed and 

useful and receive training about data use and data systems as needed.  

3. School leaders, teachers, and students must discuss assessment results openly and 

honestly in large-group, small-group, and individual meetings. 

 

Clay Middle School will establish a school-wide Data Team comprised of the Principal, 

Assistant Principals, grade level Team Lead Teachers, Department/Course Lead 

Teachers, Title I Coordinator, the Bilingual Coordinator, and two parent representatives 

from the SSC and ELAC.  The Data Team will be responsible for reviewing all key 

indicators of school performance and student achievement.   Most importantly, the Data 

Team will act to ―filter‖ the data in a strategic fashion with an eye toward presenting data 

to different stakeholder groups (e.g., teachers, counselors, parents, students, etc.) with 

user-friendly formats and visual/graphic tables and graphs.   Put another way, the Data 

Team will enable the transformation of ―data‖ into ―information‖ that most meaningful 

and relevant to guide teacher collaboration so that data is used to:  

 

 Identify areas for school-wide improvement  

 Set goals for selected (targeted) students  

 Develop strategies to help these students reach achievement goals  

 Follow up on progress of targeted students  

 Determine the professional development needs of individual teachers, or of all 

teachers in a subject area 

 

The Data Team will meet on a bi-monthly basis to review both formative and summative 

indicators of achievement, and then plan and coordinate the dissemination of data to 

PLCs organized by interdisciplinary grade level teams and other interested parties 

engaged in helping support and monitor school improvement.  The Data Team will 

develop school-wide data analysis protocol to assist PLCs in adhering to greater focus on 

using data to formulate questions for further inquiry in order to use data effectively to 

guide and modify classroom teaching and learning 

 

In addition, all teachers will also be trained and expected to use My Data.  We intend this 

data platform to enable teachers to get to know each student’s data profile – past 

achievement, English Learner status, etc. so that they can authentically differentiate 

instruction and personalize the delivery of instruction.   These data will be a key plank of 

adult: student interactions in the weekly Advisory Period as well.   Advisory staff will be 

expected to compile and track their advisory students’ attendance levels, course grades, 

behavioral incidents, and progress on IEP goals. 

 

The data gleamed from multiple assessments will be used to guide instruction. Classroom 

assessments will be used to highlight areas in need of improvement, as well as areas of 

strengths. By illuminating this information, it will be the responsibility of the teachers, 

with the help of the school’s Data Team, to reassess teaching methods or assessments for 

the improvement of the students. Data will be disaggregated by grade level team to 

provide teacher teams with information that is specific to their students.  When areas of 
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weakness are identified, professional development will be used to help guide the further 

instruction of the students. If needed, curriculum adjustments will also be made. In 

particular, professional development on data analysis and use will emphasize the use of 

data for differentiation and scaffolding.    

 

In sum, Clay is focused on creating an assessment culture where teachers no longer 

disregard or make excuses about data; instead, data will be the starting point for 

reflecting on what students have learned, not merely what has been taught.  Adults will 

held accountable for and take responsibility for improved student outcomes.  Moreover, 

teachers will be expected to analyze data on their students before coming together for 

structured collaboration so this time is focused on devising collective, strategic responses 

to student learning needs based on data rather than simply noting what data says about 

student learning needs.   

 

Graduation Requirements  As indicated above, Clay Middle School plans to add an 8
th

 

Grade Project as a requirement for matriculation to high school.  The 8
th

 Grade Project 

will function as a culminating assessment, with student exposure to multiple, smaller 

scale culminating projects at grades 6 and 7.  

 

Professional Development 

 

Professional Culture  Clay Middle School is committed to establishing and nurturing a 

collegial and collaborative staff that are professionally accountable for student success.  

The professional culture will be based on an expectation of high student achievement 

based on clear, measurable goals for student success, aligned to clear academic standards 

continually modeled and supported by school leadership.  

Staff collaboration will be organized as Professional Learning Communities (PLCs).  

PLCs will be established for all subject areas and/or courses, as well as for grade level, 

interdisciplinary teams at the school.  In shaping our professional culture, Clay Middle 

School embraces the three core tenets of PLCs:  

 

1. PLCs are student-centered: staff focus on what students have learned, not merely 

what has been taught.  This emphasis on student learning means that we ask 

ourselves what students have learned, how student learning will be evaluated, 

what we will do when students struggle with learning, and what we will do once 

students have demonstrated mastery.    

 

2. PLCs are deliberately collaborative: staff has regular, job-embedded time to plan 

common lessons, develop common assessments, discuss the students they share, 

etc. Collaboration is based on collective inquiry, action research, and 

experimentation.  In other words, we reject teacher isolation and recognize that 

group commitments to implement collective solutions to common problems 

provide a more productive way to improve student achievement.  Lastly, 

collaboration means that we are always dedicated to the notion that we must make 

public what have heretofore been private instructional decisions.    
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3. PLCs are professionally accountable for outcomes and reflective: Staff ―own‖ 

student success or failure.  We commit to looking in the mirror and addressing the 

factors that are within our control rather than pointing the finger of blame 

elsewhere or expounding on factors outside of our control that impact student 

learning.  We also commit to using data to evaluate defined outcomes not merely 

intentions, and to ensure that data (broadly conceived) guides and modifies 

school-wide, team, and individual classroom decisions. 

 

The professional culture of our school will center on focusing on common goals and 

structures that support collective inquiry, as well as modeling and coaching to create a 

shared commitment to excellence.  Because Clay Middle School will function as a 

student-centered learning environment, educators must act as facilitators of student 

learning.  For this reason, Clay Middle School is asking for teacher commitment in the 

form of an Elect To Work Agreement. 

 

In the professional culture we are intent upon establishing, we assert that staff must 

embody the following characteristics:  

Commitment to Students 

 Focus on student growth and advocacy, addressing student learning needs with 

flexibility and compassion 

 Commitment to teaching young adults and addressing the unique developmental 

needs of middle school adolescents 

 Acceptance that ―counseling and guidance‖ is a responsibility of every adult 

employed at the school 

 Willingness to adapt curriculum and instruction to meet the learning needs of 

Standard English Learners (SEL), English Learners (EL), and Students with 

Disabilities (SWD) 

 Agreement that student learning needs supercede staff convenience, habits, or 

routines 

 

Commitment to School Colleagues  

 Adoption of a problem-solving rather than a ―problem finding‖ mindset in making 

individual and collective decisions 

 Commitment to transparency and authentic staff collaboration; making public 

what have heretofore been private instructional decisions  

 Participation in peer observations, debrief, and discussions aimed at improving 

classroom instructional delivery 

 A passion for one’s own subject matter and ownership of one’s own professional 

growth 

 Active participation in school decision-making through membership in at least 

one school committee or governance forum 
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 Involvement in developing a truly innovative school that provides a distinctive, 

meaningful educational experience for all students 

 

Commitment to Parents and Community  

 Engaged partnering with parents and the larger community to educate the whole 

child  

 Willingness to participate in and model ―community connections‖ 

 Participation in creating a learning environment that serves as a source of student 

and community pride  

 

Professional Development  Professional development and teacher collaboration will be 

organized as both content/course PLCs and PLCs organized by grade level, 

interdisciplinary teams of teachers that share the same students for core academic 

programming.  These PLC structures will be supplemented by targeted school-wide 

professional development on key topics outlined below.   

 

Subject area/course PLCs will meet twice monthly focused on building the capacity of 

staff to engage in ―backwards mapping‖ such that what is taught (curriculum) maps 

through assessment back to the key California content standards using research-based 

pedagogy.  These PLCs will design common lessons by reaching consensus on matching 

key instructional strategies (SDAIE, AVID, WAC, and PBL or Thinking Maps and 

Reciprocal Teaching; See Instructional Strategies in Section 2: Curriculum and 

Instruction) to lesson plan development, and then analyze the effectiveness of the 

application of common pedagogy on teaching practices and student learning.   These 

PLCs will also focus on developing common formative assessments, reaching consensus 

on how to evaluate student performance and check for student understanding of 

underlying standards/concepts. Towards this end, teachers in subject area/course PLCs 

will administer and use data from common formative assessments to guide and modify 

teaching.    

 

PLCs organized by interdisciplinary, grade level teams will meet at least once monthly 

focused on Response to Instruction and Intervention (RtI
2
).  These collaborative teams of 

teachers will develop system for identification, referral, and service of students in need of 

―intensive‖ and ―strategic‖ interventions for pre- and re-teaching, discussing the needs of 

students that they share in common across subject areas.   In addition, the grade level 

team PLCs will function as the forum for collaboration on developing and refining the 

content of the Advisory Period offered weekly to all students.  Professional development 

and teacher collaboration will address how to use the Advisory curriculum effectively, 

sharing best practices and experiences in personalizing the educational experience for 

students.  In this way, professional development will enhance the capacity of all staff to 

translate ―personalization‖ into a set of concrete actions that inform the adult: student 

interactions at the heart of the Advisory Period.   
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To supplement and complement the emphasis on PLCs, Clay Middle School will 

organize monthly school-wide professional development to address the following 

professional development priorities:   

 

 Defining how to organize and operate as PLCs (e.g., core tenets, staff 

expectations, etc.)  

 Developing shared understanding of how to teach the key instructional strategies 

(SDAIE, AVID, WAC, and PBL or Thinking Maps and Reciprocal Teaching) in 

designing common lessons (see Instructional Strategies in Section 2 on 

Curriculum and Instruction) 

 Developing an advisory period that provides staff with guidelines for 

personalization and intervention support 

 Understanding the framework and theory behind the move from Assessment OF 

Learning to Assessment FOR Learning, including guidelines for development of 

common formative and culminating, performance-based assessments (see 

Assessment and Data in Section 4).  

 Achieving common expectations for progressive discipline, Positive Behavior 

Support, and appropriate classroom modifications  

 Defining staff expectations for RtI
2
, particularly Tier 1, which defines instruction 

that is differentiated, culturally responsive, evidence-based and aligned to grade-

level, content standards. 

 

Building on the elements of effective middle schools
16

, Clay Middle School professional 

development plans will focus on deep understanding of curriculum and assessment and 

on the development of our key instructional strategies that have proven effective in 

raising student achievement.  All professional development activities will be practice-

oriented with structured follow-up activities. Through the on-going use of collaboration 

time to refine and revise common lessons, develop common formative assessments, and 

share instructional strategies and practices, collaborative teams will take solution-

centered approaches to address student learning needs.  Our Clay Middle School 

educators will value professional inquiry, reflection and problem solving by team 

members.  Lastly, instructional specialists, coaches, and/or master teachers will work 

with teachers to ensure that evidence-based teaching strategies are implemented 

effectively in every classroom. 

 

Teacher Orientation  For teacher orientation, Clay Middle School will focus on 

introducing and reinforcing the Professional Culture described above with new staff 

members.  Given the type of innovative school we are developing and the specific staff 

characteristics that we feel are desirable, it will be necessary to acculturate new staff to 

our mission, vision, values, and goals.    

 

To accelerate this process, Clay Middle School will pair staff (whether new to the 

profession or new to the school) with a peer ―buddy‖.  Staff will be matched to a 

colleague who is in the same content area/course PLC whenever possible and/or same 

                                                 
16
 EdSource (2010) Gaining Ground: Why Some Schools Do Better.   Sacramento, CA. 
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academy.  Via peer mentoring, we aim to assist staff in becoming acquainted with the 

roles and expectations for PLC collaboration, as well as the school’s conception on how 

to analyze and use data to guide instructional practices.  Throughout, the focus will be on 

ensuring that staff are supported, trained, and developed in relation to the five key 

instructional strategies, and brought into the fold with regard to our comprehensive 

system of assessment and accountability.     

 

We anticipate that staff will need support and guidance in expanding their notions of 

what is included in ―data‖ to include the formative and performance-based common 

assessments that will be constructed within PLCs.  Most importantly, the professional 

development structure described above will be responsible for reinforcing the shared 

definition of best first instruction at the heart of our instructional program.  Where 

appropriate, staff orientation will include differentiated support.   In this way, we aim to 

ensure that all staff understand that quality instruction that actively engages students is 

the best and most authentic preparation for the high-stakes assessment that comprise 

school accountability (see Performance Management section for a description of these).    

 

PD Calendar  In order to provide adequate time for professional development to meet 

the array of foci described above, Clay Middle School proposes to ―bank time‖ from all 

minimum days.   This will allow us to provide weekly time for professional development 

and teacher collaboration organized as weekly after-school meetings Tuesdays.  We are 

also able to use Common Planning Time on Thursdays for providing job-embedded 

professional development and teacher collaboration.  In addition, some faculty meeting 

may be released to allow an additional three hours per month if necessary to allow PLCs 

to establish themselves and operate effectively.    

 

Clay Middle School also proposes to provide 1-2 days of Lesson Study each semester for 

common lesson design.  Funding permitting, we would also like to have 2-3 days prior to 

start of school year for professional development.  Lastly, our plan is to develop an ―Elect 

to Work‖ agreement under the district’s waiver process (see Implementation in Section 

14).  In this agreement, there will be an expectation that staff agree to extend the on-site 

work day to 4:30 pm twice per week and participate in professional development and 

collaboration. Twice annually (semesterly) Saturday sessions of professional 

development would also be an expectation in the Elect to Work agreement.  [This is just a 

draft to consider.  We may need to frame this as an hourly expectation per month?]  

 

Below we have outlined a plan for Year 1 (2011-12) of PSC implementation, which 

outlines key topics and foci for the various forums for professional development and 

collaboration:  

 

Table X: Professional Development Calendar, 2011-12 

Month Content 

Area/Course PLC 

Interdisciplinary 

Grade Level Team 

PLC 

School-wide 

Professional 

Development 

September,    
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2011 

 

 

October, 

2011 

 

 

   

November, 

2011 

 

 

   

December, 

2011 

 

 

   

January, 

2012 

 

 

   

February, 

2012 

 

 

   

March, 

2012 

 

 

   

April, 

2012 

 

 

 

   

May, 2012 

 

 

 

   

June, 2012 

 

 

 

   

 

[Propose that we co-construct the topics by month if you think I am on the right course] 

 

Program Evaluation  Because the majority of professional development will occur 

within PLC collaboration, the evaluation of professional development is essentially the 
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method by which PLCs will be held accountable.  The high-leverage principal leadership 

strategies advocated for this
17

 include an evaluative role in monitoring: a) teachers’ 

examination of curriculum and standards; b) teachers’ analysis of summative and 

formative data; c) teachers’ definitions of quality, rigorous student work via assessment 

practices such as criteria charts and rubrics; d) submission of products (e.g., common 

lessons, common formative assessments) that flow from collective inquiry; and e) 

documenting progress and learning across PLCs with vertical articulation.  For Clay 

Middle School, this will be an evaluative expectation for administrators charged with 

oversight and supervision of PLC teams. In sum, Clay Middle School administrators will 

hold staff accountable for active participation in PLC work (i.e., the teacher role in 

collaboration and follow through with agreed upon actions) with evidence of student 

achievement from multiple assessments.  

 

In addition, Clay Middle School is proposing to implement Instructional Rounds.
18

  This 

methodology involves educators in structured observations of classroom instruction in 

order to discuss instructional practices linked to school improvement efforts and to 

identify instructional exemplars as strategies for systemic change.  As part of 

Instructional Rounds, observers engage in ―landscaping‖ in order to focus on a key issues 

that impacts the instructional core, is directly observable, is actionable, and connects to a 

broader strategy of improvement.  Observers then observe, debrief, and identify next 

steps as part of the evaluation of classroom teaching and learning.    

 

Clay Middle School will employ the Instructional Rounds methodology to evaluate the 

―transfer‖ of professional development to the classroom by a) Observing classroom 

practices (What are teachers and students saying and doing?) b) Debriefing observations 

(What did we see?); and c) Identifying the next level of work (What will help us to know 

our teachers well instructionally in order to offer more targeted support?).  Eight broad 

domains will comprise the focus of Instructional Rounds: 1) Instructional Delivery; 2) 

Expectations; 3) Student Engagement; 4) Learning Environment; 5) Extent of Academic 

Rigor; 6) Extent for Curricular Relevance; 7) Relationships/Personalization; and 8) 

Classroom Management. We anticipate that an administrator will observe all teachers 

under this scenario three times annually.  Timing of the Instructional Rounds will align 

with the work of content area/course PLC and interdisciplinary, academy PLC foci.  For 

example, PLCs implementing a common lesson would be a logical group to involve in 

Instructional Rounds.  Likewise, PLCs providing targeted in-class interventions offer an 

opportunity for evaluating professional development under the Instructional Rounds 

method.       

 

Analysis of student work will form the basis of evaluating the effectiveness (or transfer) 

of professional development to the classroom.   Each PLC will examine multiple sources 

of data (common formative assessments, peer observations, and structured analysis of 

                                                 
17
 DuFour, R and Marzano, R. (2009). ―High Leverage Strategies for Principal Leadership,‖ Educational 

Leadership, Vol 66, No. 5 (February)  
18
 City, E.A., Elmore, R.F., Fiarman, S.E., and Tietel, E. (2009) Instructional Rounds in Education: A 

Network Approach to Improving Teaching and Learning.  Cambridge, MA: Harvard University Press  
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student work) to examine how the implementation of common research-based 

instructional strategies has impacted student achievement.  Using protocols that dissect 

student work into its component parts and with prompts to stimulate teacher reflection, 

student work analysis will show definitively the extent to which classroom teaching and 

learning are changing in line with professional development priorities.  

 

In addition, Clay Middle School will move towards a Professional Development Journal 

that is maintained by each teacher.   This journal will be used to annotate successes and 

struggles, providing a holistic evaluation of the impact of professional development.  On 

a monthly basis, teachers will publicly share the journal within their PLC, providing 

evidence of how the implementation of instructional strategies is benefiting specific 

student subgroups (e.g., English Learners, Standard English Learners, and Students with 

Disabilities). The journal is intended to demonstrate an understanding of the topics 

discussed during professional development sessions, including ways that teachers have 

incorporated the materials learned during professional development sessions into their 

teaching practices with specific examples and lesson plans. The journal will also 

document visits to other teachers’ classrooms, participation in the leading or facilitation 

of professional development meetings, attendance and learning from outside conferences, 

etc.  An evaluating administrator, or the Principal, may request any teacher’s Professional 

Development Journal at any time and it may be used as part of regular administrative 

classroom walkthrough as well as an annual Stull evaluation.   

 

In sum, the Professional Development Log will form the basis for promoting personal 

reflection and assessing each teacher’s professional growth during the school year.  It is a 

public document that facilitates instructional transparency and the development of PLCs 

truly committed to an Open Door Policy where teachers and administrators share ideas on 

an on-going basis, visit classrooms, and offer positive constructive feedback in relation to 

the implementation of professional development priorities at the heart of each PLC. 

Administrative monitoring and support will focus on ensuring that teachers are evaluated 

on the basis of their active participation and engagement in collaborative instructional 

planning; classroom observations and other monitoring will ensure follow-through to 

agreed upon tasks, deliverables, and processes. 

 

Autonomy  Clay Middle School is committed to taking advantage of professional 

development autonomy provided under the Public Schools Choice (PSC) process to 

implement innovative practices aimed at maximizing student learning via regular and on-

going inquiry, collaboration, and reflection.  The structuring of both content/course PLCs 

and interdisciplinary, grade level team PLCs is one example of our commitment to 

designing a more innovative professional development calendar under conditions of 

autonomy.  

 

In addition, the exercise of autonomy in the area of professional development is intended 

to ensure a guaranteed, viable curriculum for ALL students.   PLC-style collaboration, 

collective inquiry, and action research will reduce teacher isolation and ensure that all 

students have access to both the core academic program and Universal Access.   In this 

way, our plan for professional development addresses the necessity for increasing access 
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and equity in the classroom.  Under our plan, backwards mapping of curriculum, through 

standards-aligned assessments, to the State content standards is a job-embedded 

component of professional development and teacher collaboration.  As such, we 

anticipate a higher degree of commonality in terms of shared definitions of academic 

rigor, curricular relevance, and personalized (i.e., differentiated and scaffolded) 

instruction.   We also expect that shared definitions and criteria for evaluating student 

progress will flow from the professional development design set forth in this plan.   

 

Autonomy in professional development will also ensure that there are substantial 

professional development opportunities built into the school calendar, with multiple 

opportunities (before start of school year, set aside time each semester, weekly after-

school Tuesday, Thursday Common Planning Time, after-school and Saturday 

collaboration) for common planning time and focused professional development.  Our 

plan includes a mix of individual teacher, collective teacher groupings, and school-wide 

professional development opportunities that are intended to be mutually reinforcing and 

aligned with each other.    

 

Serving Specialized Populations 
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Community Involvement 

 

 

Community Analysis and Context 

 

Description  Clay Middle School is located in the Westmont-West Athens area of 

unincorporated Los Angeles, an urban area with over 56,000 residents, 81.7% are non 

single residents this figure is higher than the California average. The median resident age 

is 26.1 years which is much lower than the California median age of 33.3 years.  Roughly 

only 54.9% of the residents have a High School or higher education.  The estimated 

median household income is $31,000, while the average for California is $61,000. Henry 

Clay Middle School is a school wide Title I school, with 89% of the school qualify for 

free and reduced lunch program.  The demographics of the school are 48.8% African 

American, 50.2% Hispanic and 1% other. 

 

Background/Support  Clay Middle School has serviced this community for over fifty 

years.   The school has a number of partnerships within the community.  These 

partnerships can be divided into several categories:  academic/LAUSD partnerships, 

community partnerships, social – mental health partnerships. 

 

The school’s academic/LAUSD partnerships provide professional development resources 

to help Clay identify and implement instructional strategies that improve student learning.  

These partnerships include: 

 

Partnership Description 

AEMP – Academic English Mastery 

Program 

Support for Standard English Learners 

(SEL), through LAUSD 

AVID – Advancement Via Individual 

Determination 

Support for ―middle range‖ students who 

are often the first in their family to attend 

college, through LACOE 

CFY – Computers for Youth Supports teachers to implement 

technology-driven curriculum after 

providing 6
th

 grade students with 

refurbished computers and affordable 

internet access 

CSUDH – California State University at 

Dominguez Hills 

Masters Programs for Administrators and 

other support courses  

Leadership Matters Support for school to develop and 

implement an action plan, through the 

California League of Middle Schools 

 

The school has community partnerships that range from community communications to 

organizations providing opportunities for students. 

 

Partnership Description 

Each One Teach One Provides  field trip opportunity for students 
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to attend LA cultural event 

RUACH Provides opportunities such as the annual 

Back to School event 

Southwest College Provides opportunities for students to be 

mentored by students at Southwest College 

Southwest Homeowners Association Quarterly meetings to inform homeowners 

of community issues 

Westmont-West Athens Task Force Weekly meeting to bring together resources 

in the community and take actions to 

improve the community 

 

Social and mental-health partnerships provide services to students that are beyond the 

scope of what Clay Middle School provides. 

 

Partnership Description 

CBBS - Catholic Big Brothers Big Sisters   

CYS – Centinela Youth Services  On-site support two days a week for peer 

mediation (STARS Club) 

On-site support one day a week, after 

school, for family mediation (FARS) 

Girls Inc.  

Intensive Mental Health Social work intern  

LA County Probation Probation Officer funded by the grant is 

stationed at Clay to work with both 

students on probation and students who are 

on ―voluntary probation‖ 

OTTP – Occupational Therapy Training 

Program 

 

Psychological Trauma Center/Cedars Sinai 

Medical Center 

Support via Share Care Art Therapy and 

for students with Substance Abuse issues 

 

 

 

 

 

 

Community Engagement Strategy 

 

Engagement Plan  It is widely acknowledged and proven through research that one of 

the greatest impacts on student achievement is parent participation.  Clay Middle School 

provides means for parents to be empowered as leaders, decision makers, and 

continuously energetic supporters of the school and their children’s education. Clay 

Middle School empowers parents by providing them with the opportunities to participate 

in advisory (Compensatory Education Advisory Committee and English Language 

Advisory Committee) and decision (School Site Council, Share Decision Making) 
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making committees. Furthermore Clay Middle School provides a variety of avenues for 

communication between parents, students and the school such as monthly or bi monthly 

Parent Packets, progress reports, classroom visits, home visits, parent conferences, Back 

to School Night, teacher messages using ISIS, and Connect-Ed messages homes.  

 

Clay Middle School maintains an open door policy for its family and community 

members.  Stakeholders are invited to meet with both classroom and out-of-classroom 

staff to discuss concerns and to observe classes.  By cultivating parent and community 

support, Clay Middle School will become a key community center for civic and social 

activities.  Families and neighbors will be able to rely on the school for the academic, 

career, and social information and resources they need for their children and for 

themselves. 

 

Key Community Partnerships  Clay Middle School is committed to a partnerships that 

provide services to students and staff  members to enable the school to reach  its mission, 

vision, and instructional goals. 

 

A critical partnership for Clay Middle School is the one that is established with LAUSD’s 

AEMP program.  It is AEMP’s mission to enhance SELs access to standards-based core 

curriculum through professional development that ensures understanding and 

implementation of culturally and linguistically responsive instruction.   As an AEMP 

school, Clay Middle School has identified 5 teacher facilitators who meet on a weekly 

basis to provide expertise and support in these areas.  These facilitators attend monthly 

training that is provided by the AEMP staff in a ―trainer of trainers‖ model .  The 

facilitators then facilitate this professional development to all staff members and provide 

follow up and support as needed.  Clay Middle School also has an AEMP Parent 

Community Representative who supports parents in the acquisition of language, learning 

and literacy.   The school’s AEMP facilitators and Parent Community Representative are 

supported by an AEMP Instructional Specialist who meets and coaches the Clay Middle 

School AEMP site team on a regular basis. 

 

Clay Middle School has a key partnership with the California League of Middle Schools 

(CLMS) through its Leadership Matters program, sponsored by the United Way of 

Greater Los Angeles.  This program is only available to 8 LAUSD middle schools and is 

modeled after the CLMS Schools to Watch and the Principals to Watch programs.  As a 

part of this partnership, Clay Middle School has a Leadership team compromised of four 

members who attend monthly meetings and/or conferences where they learn about best 

strategies that could be implemented at the school site.  Clay Middle School staff will 

complete a survey that will identify areas for growth and then the Leadership Matters 

team will create an action plan to meet these identified areas.  CLMS will then provide 

support and resources for Clay Middle Schools the action plan is planned and 

implemented.  As part of this program, Clay Middle School also benefits from the 

community partnerships that the United Way of Greater Los Angeles has already 

established.  The school has the opportunity to work with corporations like Ernst and 

Young to match businesses resources with school needs in the United Way’s goal for 
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pathways out of poverty through education.   Leadership Matters is endorsed by the Mr. 

Ramon Cortines, Superintendent of LAUSD. 

 

Clay Middle School is partnered with the Safe Schools/Healthy Students Initiative, 

Washington Involving Neighborhoods (WIN) as part of the Washington High School 

complex.  This initiative strives to improve safe and respectful school climates through 

school-family-community partnerships and the use of research-based prevention and 

early intervention programs, policies, and procedures.  Clay Middle School has a 

Wellness Facilitator who coordinates social- and/or mental health services to Clay 

Middle School students from these outside providers.  The Wellness Facilitator meets 

with out-of-class personnel, such as counselors, to identify students who would benefit 

from services outside of the scope that Clay Middle School provides.  With parent 

permission, identified students receive support from the outside partners and the Wellness 

Facilitator monitors the services provided to determine effectiveness.  Clay Middle 

School students and community members can also avail themselves to the services 

provided at the Wellness Center that is open on the Washington High School site.  The 

Clay Middle School Wellness Facilitator receives support from the Local District 8 

Project Director and other school site Wellness Facilitators through monthly meetings, 

trainings, and informal collaborations. 
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Governance Oversight and Leadership 

 

School Governance and Oversight 

 
School Type  Clay Middle School has selected Extended School-Based Management 

Model (ESBMM) as its governance model.  As set forth in the tentative agreement 

between LAUSD and UTLA, ESBMM is intended to enhance flexibility, autonomy, and 

local control to promote academic excellence and full engagement by the school 

community.   

 

Our selection of ESBMM is supportive of the schools’ mission and vision for whole 

school improvement and enhanced student achievement outcomes under an innovative 

and semi-autonomous school design.  Throughout this plan we have identified key areas 

where autonomy is needed including:  

 

 Requiring staff to adhere to shared definitions of academic rigor, curricular 

relevance, and personalized (i.e., differentiated and scaffolded) instruction 

 Re-sequencing of content standards to integrate Project-based Learning 

approaches  

 Developing common formative assessments in each subject area 

 Providing additional opportunities for students to shape how they demonstrate 

their own learning through development of performance-based assessments, 

including a requirement for completion of an 8
th

 grade culminating project  

 Structuring teacher collaboration as both content/course PLCs and 

interdisciplinary grade level team PLCs with separate foci 

 Providing multiple opportunities (before start of school year, weekly job-

embedded, after-school and Saturday collaboration) for common planning time 

and focused professional development. 

 

After reviewing the other models available under PSC, we believe that ESBMM meets 

the school’s desire for maximizing flexibility and autonomy in the areas which we 

believe are crucial to student and school success:  

 

 Using per pupil funding to address student learning needs untied to district 

staffing norms. This will allow us to decrease teacher:student ratios to provide 

more individualized, and personalized instruction, as well as flexibly deploy out-

of-classroom personnel to support staff and students.  

 Selecting and evaluating administrative, certified, and classified staff who are 

committed to the kind of Professional Culture we have set forth in this plan (see 

Section 7: Professional Development) and evaluating staff performance in a more 

localized, tailored fashion.  

 Implementing a curricular and instructional program that allows for some degree 

of autonomous curriculum and assessment development in order to innovatively 

addresses our goals for student achievement (see Section 2: Curriculum and 

Instruction and Section 4: Assessment and Data)   
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 Designing professional development and teacher collaboration to align with the 

instructional foci and key instructional strategies (see Section 2: Curriculum and 

Instruction)  

 

In sum, we believe that ESBMM is most suited to and aligned with our instructional and 

assessment philosophies and professional culture.    

 

Applicant Team Capacity  The Design Team assembled for PSC and charged with 

developing this plan for Clay Middle School includes representation from all key 

stakeholder groups in order to inclusively engage the entire school community in 

planning and deciding on the vision for PSC implementation.   Design Team membership 

included the following individuals:  

 

Insert chart already developed 

  

 

With representation from all key stakeholder groups, Clay Middle School was able to 

leverage expertise and input in the design of an innovative grade 6-8 middle school that 

will meet its mission and vision for academic excellence.   The Design Team included a 

diversity of perspectives, background, and knowledge, as well as a collective track record 

of ability to lead and transform schools by raising student achievement.   

 

c. School Governance and Oversight  

 

i. Autonomy  

 

The autonomy that Clay Middle School has applied for under PSC is intended to create a 

culture of shared leadership and decision-making focused on increased student 

achievement.   As outlined above, there are clear areas for expanding autonomy in order 

to achieve our school mission and vision for increased student and school performance 

outcomes.   Towards this end, we are intent upon establishing and nurturing a school 

culture where staff have input, participation, and ultimately ownership of student and 

school success. We are committed to using the autonomy of the ESBMM to ensure high 

levels of faculty and other stakeholder input into school decisions. As detailed in the 

section below on school-level committees and governing council, there will be multiple 

forums for engaging the perspectives of staff into school decisions and in shaping 

implementation of school-wide instructional priorities.   

 

As part of our pursuit of autonomy, Clay Middle School plans to apply for an ―Elect to 

Work‖ waiver so that all staff have the opportunity to express their willingness and 

commitment to collectively working on achieving the goals and objectives of this PSC 

plan.   In the Elect to Work agreement, staff will be asked to express their intent to:   

 

 Participate in school decision-making by serving on at least one committee 

(except first year teachers who will be exempt from this expectation) 
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 Use Instructional Guides and Periodic Assessments until substantive substitutes 

for these district guidelines are developed at the school; actively participate in the 

development of common, formative assessments and re-sequenced curricular 

pacing in line with the Instructional Program outlined in Section 2 of this plan. 

 Work an extended work day (until 4:30 p.m.) for staff collaboration and 

professional development twice weekly, as well as twice annual Saturday 

professional development  

 Lead an Advisory Period aimed at personalization and academic intervention 

 Participate in parent conferences, Back-to-School, and Open House events  

 Supervise student passing periods 

 

[I cannot locate my notes on other aspects of Elect to Work that were discussed; please 

edit/add to the list]  

 

ii. School Level Committees 

 

Under the ESBMM, Clay Middle School will establish a School Leadership Council 

(SLC) comprised of 16 members:  

 

 Principal  

 UTLA Chair  

 7 teachers elected at large 

 1 classified staff person  

 3 parents/community  

 3 students  

 

The SLC will meet monthly. At least three annual meetings will be held to ensure 

parent/community involvement and access to key pertinent decisions in the areas 

identified below as subcommittee foci.     

 

In addition, ESBMM will have the following subcommittees, with participation of all 

(except first year teachers) staff in at least one of the following:  

 

 Personnel/Staff Selection (required representation of principal, UTLA chapter 

chair, teachers, parents, and classified staff for purposes of selecting personnel in 

accordance with District staffing policies and procedures)  

 Staff Performance/Evaluation (required representation of principal, UTLA chapter 

chair, teachers, parents, and classified staff for purposes of evaluating staff 

performance)  

 Professional Development (required participation of academy and content lead 

teachers)  

 Budget/Finance (open to all interested parties)  

 Curriculum & Instruction (required representation of academy lead teachers, 

content lead teachers, and instructional coaches)  

 Positive Behavior Support (open to all interested parties)  
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The SLC will participate in shared decision-making in the areas above accorded 

subcommittee status.  Decisions within the SLC will be made by consensus wherever 

possible, with recourse to a formal vote of the 16 members if consensus is not achieved.   

Subcommittees will meet at least four times annually be responsible for making specific 

recommendations and providing the SLC with input in the areas for which they are 

responsible.    Subcommittee membership will be open to all staff with required 

representation as noted above.  

 

Continuation of the ESBMM model will be subject to a staff vote at the end of five years, 

assuming satisfactory progress with a Quality Review Process (QRP) in year three.  

Metrics from the Performance Mangement (see Section 7) of this plan will form the basis 

for ESBMM accountability.  A vote of 67% of all UTLA bargaining unit members who 

work at least 50% or more time at the school will be required to continue ESBMM.  

 

iii. Governing Council  

 

A School Site Council (SSC) comprised of 50% staff and 50% non-staff will function as 

the school’s governing council.  We envision the SSC consisting of 18 members:  

 

Staff     Non-Staff 

Principal (1)     Grade 6 parents (2)  

Assistant Principals (2)   Grade 7 parents (2)  

Teachers (4)     Grade 8 parents (2)  

Title I Coordinator (1)   Grade 8 Middle School students (2)  

Bilingual Coordinator (1)   Community member/partner (1)  

 

Membership to the SSC will be based on elections for all but named positions.  SSC staff 

members will serve for two years.   SSC non-staff members will serve for one year.   

 

The role and responsibilities of the SSC will be broader than the SLC established under 

ESBMM.   The ESBMM SLC will function as a working group, reporting to the SSC and 

providing recommendations and policies for further input and ultimate approval by the 

SSC.  The SSC will exercise jurisdiction over the Single School Plan for Student 

Achievement.  In the end, SSC will be responsible for making judgments on the direction 

and focus of the school in order to meet the measurable accountability defined in Section 

7: Performance Management section of the PSC plan.  SSC will also approve all 

categorical budgets with input from the Compensatory Education Advisory Committee 

(CEAC) and English Learner Advisory Committee (ELAC), as well as participation in 

other State or Federal grant programs.    

 

 

School Type 

 

Applicant Team Capacity  In the chart below, applicant team members who are filing 

this proposal are listed with the skills and experience that they bring to the team.  Clay 
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Middle School is requesting a waiver to the UTLA agreement, to ensure that certificated 

members of this team remain at Clay Middle School for the first year of implementation 

regardless of their seniority status. 

 

Member/Title Capacity and Previous Experiences (Italics) 

Alejandro Anaya 

Title I/AVID Coordinator 

Educator for 14 years; Mr. Anaya has fiscal leadership 

through maintenance of categorical and grant-funded 

budgets. 

Louis Bonsteel 

Social Studies Chair/UTLA 

Chair 

Educator for 4 years; Mr. Bonsteel evidences leadership in 

working with staff members to build consensus to make 

changes in both the school culture and instructional program. 

Martin Brown 

Resource Specialist/Special 

Education Department 

Chair 

Educator for 25 years:   

Maria Canafax 

SDC Teacher 

Educator for 4 years; Ms. Canafax assumes leadership of the 

Safe and Civil (PRIDE) Committee  

Andrew Chewning 

Instructional Coach 

Educator for 7 years:  Instructional Coach, English/Social 

Studies Teacher,  UTLA Chair, SDM Co-Chair, Social 

Studies Department Chair 

Lisa Clark 

Math/Science Teacher 

Educator for 12 years:  Ms. Clark is experienced with 

working with new teachers 

Ray Clark 

Social Studies Teacher 

Educator for 12 years:  Social Studies Teacher, SSC Vice 

Chair,  UTLA Chair, SDM Co-Chair, Social Studies Chair, 

Foreign Language Chair 

Frank Davies 

Math/Science Teacher; 

Bridge Coordinator 

Educator for 5 years:  Math/Science Teacher, Bridge 

Coordinator, Nutrition Network Coordinator, SDM Member, 

Science Chair 

Charles Franklin 

Instructional Coach 

Educator for 10 years; Mr. Franklin has expertise in working 

with students, parents, and staff to meet the needs of English 

Learners. 

Robert Griffin 

Social Studies Teacher 

Educator for 33 years:  Social Studies Teacher 

Eva Holmes 

Community Representative 

Educator for ___ years:  Community Activist,  

Sherylin Jones 

English/Social Studies 

Teacher 

Educator for 8 years:  English/Social Studies Teacher, 

English Department Chair 

Keri Lew 

Principal 

Educator for 17 years: Principal, Local District 

Testing/Intervention Coordinator, Assistant Principal, 

Instructional Coach, Title I Coordinator, English Teacher 

Faith McGary 

Resource Specialist 

Educator for 21 years; Ms. McGary is the Clay Middle 

School Testing Coordinator and ensures that all state 

standardized testing requirements are met. 

Cindy Munesato Educator for 10 years:  Community Representative 
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Community Representative 

Michael Pile 

Instructional Coach 

Educator for 14 years; Mr. Pile has the leadership experience 

of enabling a department to make data-driven decisions and 

move through the coaching model to enable teachers to 

review and implement the use of best practices on a daily 

basis.  

Mark Ross 

Assistant Principal 

Educator for 16 years:  Assistant Principal, Title I 

Coordinator, GATE Coordinator, English Department 

Chair, English/Social Studies Teacher 

Theressa Sams 

Resource Specialist 

Educator for 49 years:  Resource Specialist/Special 

Education Teacher, CTA State Council, CTA/NEA Delegate, 

CTA Legislative Contact Committee, CTA Due Process, 

UTLA Harbor Area Steering Committee, UTLA House of 

Reps 

 

 

School Governance and Oversight 

 

School Leadership 

 

Principal Selection  The importance of principal leadership to constructing an effective 

school cannot be underestimated.  Principals affect student achievement indirectly by 

influencing school events, staffing, professional culture, and structures in order to ensure 

the primacy of curriculum and instruction (i.e., classroom teaching and student learning) 

as the chief lever of school improvement.   Moreover, principal leadership is reciprocal 

and mediated insofar as principals and teachers affect each other.  Instructional leadership 

includes at least four key dimensions
19

:  

 

1. Resource provision: ensuring that teachers have the materials, facilities, and 

budget necessary to perform their duties.  

2. Instructional support: active support of day-to-day instructional activities and 

programs by modeling desired behaviors and consistently prioritizing instruction.   

3. Communication: setting clear goals for the school and articulating these goals to 

faculty, staff, parents, and community.  

4. Visibility and presence: engaging in frequent classroom observations, 

participation in professional development, and being highly accessible to faculty 

and staff.  

 

At Clay Middle School, we assert that we need a transformational instructional leader 

capable of relentlessly aligning the school with our student-centered philosophy, based on 

a shared vision of all students becoming college prepared and career ready graduates.  

Such a leader must also coordinate and orchestrate the development of a school culture, 

buttressed by structures for authentic professional development and collaboration, which 

                                                 
19
 Smith, W. F. and Andrews, R.L. (1989). Instructional leadership: How principals make a difference.  

Alexandria, VA: ASCD.  
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focuses on whole school accountability for raising student achievement.  As one pivotal 

study of leadership defines it, transformational leadership means forming ―a relationship 

of mutual stimulation and elevation that converts followers into leaders and may convert 

leaders into moral agents.‖
20

 Seen this way, principal leadership is the transformational 

guidance that is required to focus the core mission of schooling on student learning, 

rather than merely managing what is taught in schools.    

 

In constructing our job description of our principal, we have drawn on recent research on 

the components of effective school leadership.
21

   After reviewing the factors most 

associated with increased student achievement, factors conducive to implementing 

second-order change, and characteristics of leaders who for establishing a purposeful 

community (i.e., collective efficacy for goals that matter to all community members using 

agreed upon processes), we have prioritized the following as the most important 

attributes of our future principal:  

 

 Situational Awareness: principal is aware of the details and undercurrents in 

running of the school and uses this information to address current and potential 

problems 

 Knowledge of Curriculum, Instruction, and Assessment: principal is 

knowledgeable about current curriculum, instruction, and assessment practices 

and can lead it, because he/she is familiar with it.     

 Ideals/Beliefs: principal communicates and operates from strong ideals and beliefs 

about schooling defined as a framework for action that defines what is distinctive 

about this school and what it stands for.   

 School Culture: principal fosters shared beliefs and a sense of community and 

cooperation aligned with our vision of Professional Culture (see Section 5 on 

Professional Development).   

 Communication: principal establishes strong lines of communication with and 

among teachers and students.  He/she recognizes student and staff performance 

and is able to provide descriptive feedback at regular intervals.  

 Monitoring/Evaluation: principal monitors the effectiveness of school practices 

and their impact on student learning through regular monitoring and evaluation of 

Curriculum, Instruction, and Assessment to ensure ―transfer‖ to the classroom and 

hold staff accountable in ways that are fair and transparent.   

 Discipline:  principal protects teachers from issues and influences that would 

detract from their teaching, keeping time for teaching and learning free from 

interruptions and distractions.    

 

In developing the PSC plan for Clay Middle School, we have a principal who has a wide 

range of experience as an administrator in both middle and high schools in LAUSD (see 

resume in Appendix X).   Moreover, this person has the capacity to be a transformational 

instructional leaders based on a proven track record of accelerating student achievement 

                                                 
20
 Burns, J. M. (1978). Leadership.  New York, NY: Harper & Row.   

21
 R. Marzano, T. Waters, and B. McNulty (2005).  School Leadership that Works: From Research to 

Results.  Alexandria, VA: ASCD 
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at schools with similar student populations, as well as experience supporting effective 

practices of adults charged with improving student achievement.   

 

In selecting future principals, Clay Middle School will adhere to the guidelines for Staff 

Selection under the ESBMM governance model described in Section 10: Governance and 

Oversight above.   Put simply, principal candidates will be reviewed by the ESBMM 

Staff Selection Committee (an inclusive body comprised of school stakeholders) in terms 

of the aforementioned criteria.   The Committee will, in turn, recommend a candidate for 

approval by the School Leadership Council (SLC).  A formal job description of the 

principal is located in Appendix X.   

 

Leadership Team  Given the primacy accorded to review and analysis of data for 

continuous school improvement (see Section 4 on Assessment and Data), Clay Middle 

School will use its Instructional Leadership Team for making decisions impacting 

Curriculum, Instruction, and Assessment.  This Instructional Leadership Team will be 

comprised of the Principal, department chairpersons, grade level team lead teachers, 

instructional coaches, Bridge Coordinator, Title I Coordinator, the Bilingual Coordinator, 

Local District 8 Instructional Support representation, and two parent representatives from 

the SSC and ELAC. The Instructional Team will meet on a bi-monthly basis to review 

both formative and summative indicators of achievement, and then plan and coordinate 

the dissemination of data to PLCs organized by academic team to support and monitor 

school improvement. 

 

The role and the responsibility of the Instructional Leadership Team is to enable the 

transformation of data into information that can be used to guide and modify school 

planning and instructional decision-making. The Instructional Leadership Team will be 

responsible for reviewing all key indicators of school performance and student 

achievement. Data should be understood broadly to include traditional summative 

measures, formative student assessments, school performance/accountability indicators, 

as well as data from self-developed performance based assessments, classroom 

observations/Instructional Rounds, structured analysis of student work, or surveys of 

students, staff, and parents.  Data will be used by this Leadership Team to measure school 

progress towards the benchmarks in the Performance Management section of this plan, as 

well as flexibly meet the changing needs of the school community for actionable data to 

inform school-wide and PLC decisions.   The Data/Leadership Team will report to the 

School Leadership Council (SLC) under ESBMM to report key findings and 

recommendations for action, some of which may need to be approved by the School Site 

Council (SSC).     

 

c. Principal Evaluation  

 

To evaluate principal performance, Clay Middle School will focus on measuring the 

capacity of the principal on the California Professional Standards for Educational Leaders 

(CPSELS), which include:  
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1. Vision – Facilitating the development, articulation, implementation, and 

stewardship of a vision of learning that is shared and supported by the school 

community. 

2. School Culture– Advocating, nurturing, and sustaining a school culture and 

instructional program conducive to school learning and staff professional growth. 

3. Management and Operations – Ensuring management of the organization, 

operations, and resources for a safe, efficient, and effective learning environment. 

4. Family and Community Engagement – Collaborating with families and 

community members, responding to diverse community interests and needs, and 

mobilizing community resources. 

5. Modeling Professionalism and Ethics – Modeling a personal code of ethics and 

developing professional leadership capacity. 

6. Understanding the Larger Context – Understanding, responding to, and 

influencing the larger political, social, economic, legal and cultural context. 

 

Principals will be rated on a four-point rubric where 4= Practice that exemplifies and/or 

exceeds standard; 3=practice that meets the standard; 2=practice that partially approaches 

the standard; and, 1=practice that is limited in addressing the standard.   Similarly, the 

same four-point rubric will be used to rate the principal against the key leadership 

characteristics cited above in Principal Selection.   Lastly, Clay Middle School intends to 

use the draft recommendations from the Association of California School Administrators 

(ACSA) which suggest an evaluation of principal effectiveness in terms of:  

 

 Ability to analyze quality instructional strategies and provide effective feedback 

that leads to instructional improvement 

 Evidence of academic growth based on multiple measures (i.e., Performance 

Management in Section 7 of this plan)  

 Effective and comprehensive teacher evaluations  

 High expectations and leadership to ensure active student engagement  

 Collaborative professional practices for improving instructional strategies (i.e., 

developing and supporting the creation of PLCs at all grade level teams and 

course-alike/departments) 

 Effective school management  

 Meaningful self-assessment to improve as a professional educator 

 Consistent and effective relationships with students, parents, teachers, staff, and 

administrators.  

 

The principal’s direct supervisor (i.e., Local District 8 or designee) will evaluate the 

principal, with significant input and parallel ratings conducted by the Staff Evaluation 

Committee of the ESBMM School Leadership Council.     

 

Staffing 

 

Staffing Model  In order to achieve Clay Middle School’s vision and mission, and 

become a California League of Middle School’s School to Watch, our staffing needs for 



Public School Choice 2.0 DRAFT 2010 
 

57 Henry Clay Middle School 11/16/10 
 

the next five years will include the staff and personnel listed below.  

 

 1 Principal 

 1 Assistant Principal 

 1 Assistant Principal SCS 

 1 Instructional Specialist  

 3 Grade Counselors (1 per grade level) 

 1 Dean 

 2 Instructional Coaches 

 45 Classroom Teachers  

 8 Special Education Teachers  

 3 Resource Teachers 

 Title 1 Coordinator 

 Tech Coordinator 

 Part-time Bilingual Coordinator 

 Part-time Bridge Coordinator 

 Wellness Facilitator 

 School Psychologist 

 PSA Counselor 

 Library Aide 

 Nurse 

 Based on current staffing 

 

The adult to student ratio at Clay for the next five years will be 8:1. This ratio includes all 

adults listed on Clay Staff Positions (Appendix) 

 

In order to be in compliance with the QEIA grant, Clay Middle School’s class size in all 

core academic classes will be 25:1.  No core academic class will be more than 27 

students.   

 

As an existing Los Angeles Unified School District school, Clay will recruit, staff, and 

compensate personnel in all certificated and administrative positions in accordance with 

the following Articles from the LAUSD/UTLA (certificated) and LAUSD/AALA 

(administrative) Collective Bargaining Agreements: 

 

 – Reduction in Force/Reinstatement (LAUSD/UTLA)  

 – Hours, Duties and Work Year (LAUSD/UTLA) request wavier for 

elect to work 

 – Transfers (LUSD/UTLA)  

 – Salaries (LAUSD/UTLA)  

– Duties, Responsibilities and Hours (LAUSD/AALA) 

 

* The District’s Food Services Branch determine the number of cafeteria workers and the 

District’s Maintenance and Operations Branch determine the number of Building and 

Grounds staff based on a combination of student enrollment and health and safety needs. 
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Student enrollment determines the number of certificated teachers and classified aides 

that the District provides for students with special needs.  Clay Middle School offers a 

variety of educational services to meet the requirements of students with special needs as 

identified on their Individual Education Plans (IEPs).  There are separate, self-contained 

classes for students identified as Autistic, Emotionally Disturbed, or Mentally Retarded.  

Special Day Classes are offered at each grade level, enabling students to have the same 

teacher for two of their core academic classes (i.e. English/Social Studies, Math/Science) 

while mainstreaming to general education classes for electives.  Students who are both 

mainstreamed in all of their general education classes and have active IEPs are provided 

extra support through Resource Specialists.  For the 2009-2010 school year, Clay Middle 

School’s special education enrollment required the staffing of  12 full-time certificated 

positions, 1 part time certificated position for Adaptive Physical Education and ___ 

classified positions.   Clay Middle School supplements these services through an 

Assistant Principal assigned to work with Special Education and a half-time Bridge 

Coordinator. 

 

Recruitment and Selection of Teachers  Clay Middle School will develop a hiring 

committee composed of two teachers, one parents, one student and an administrator. This 

committee will be responsible for interviewing and hiring both certificated and classified 

staff.  Clay Middle School will look for committed individuals who have the energy and 

interest to actively support the school’s mission, vision and instructional goals.  All 

teachers will be fully credentialed and NCLB highly qualified teachers. All teachers must 

be hired at least 30 days before the start of the school year. Experience and qualifications 

are important, but collaboration and the willingness to participate fully in its activities are 

of primary value. Vacancies or newly created positions will be filled as soon as possible, 

once the final version of this plan is approved. 

 

Clay Middle School will look for applicants that show evidence of a goal driven 

classroom, investment in students, strong leadership skills, strong organizational skills, 

and a constant learner.  A ―buddy‖ staff member will be assigned to all new staff to assist 

with transition into the new school and to act as a coach and support person when needed.  

 

Autonomy  

 

Evaluation  In addition to developing performance assessments for students Clay Middle 

School wishes to design a new evaluation tool to supplement the current Stull evaluation. 

This new evaluation tool will be modeled on subject-specific teacher standards and the 

Teaching Performance Expectations of the California Standards of Quality and 

Effectiveness  for the teaching profession, incorporating elements of self-evaluation, 

professional growth activities, portfolio documentation, peer observation, and 

demonstration lessons. 
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Finances 

 

Financial Sustainability 

 

Clay Middle School currently receives funding based upon the student average daily 

attendance, categorical funds (i.e. Title 1 and English Learners) and the state’s Quality 

Education Improvement Act (QEIA) grant.  During the 2009- 2010 school year, the 

amount of categorical and grant funds amounted to more than $2.3 million.  These 

monies were used to fund personnel positions that included:  

9(?) classroom teachers to maintain a 25:1 ratio in core academic classes, 2 counselors, 1 

PSA Counselor, 3 out-of-classroom coordinators, 2 instructional coaches, 3 office 

technicians, additional Nursing services time and 1 administrator. 

 

Clay Middle School will sustain its vision, mission and educational goals through 

adherence to the school’s Single Plan for Student Achievement (SPSA).  The SPSA is an 

overarching plan that aligns student data and subsequent goals with strategies to meet 

such goals with the available funding.   

 

Additional Funding 

 

Clay Middle School’s SPSA calls for smaller class sizes, with a ratio of 25:1 in core 

academic classes.  There is also a need for professional development opportunities that 

extend beyond the calendar and fiscal resources currently provided by LAUSD.  The 

school will continue to seek and write proposals for grants like QEIA to fund such class-

size requirements and professional development and program-related needs as identified 

by the SPSA. 

 

Budget Autonomy 

 

Clay Middle School utilizes budget autonomy via Transparent Budgeting to ensure that 

expenses are aligned with the school’s vision, instructional programs and goals as 

outlined in the SPSA.  Transparent Budgeting is achieved through the budget 

development process that is conducted on an annual basis by the School Site Council 

(SSC) and parent advisory councils for both the Compensatory Education Advisory 

Council (CEAC) and the English Learner Advisory Council (ELAC).  The Principal and 

the Categorical Program Coordinators manage the budgets on a daily basis, while the 

SSC monitors them at monthly Council meetings.   SSC meeting agendas and minutes are 

posted publicly, providing details of budget expenditures and requests as reported by the 

Principal or Categorical Program Coordinator.  

 

Clay Middle School;’s budgetary priorities from start-up through year 5 include 

 

Year Budget Priorities 

1: 2011-2012 All staffing priorities are beyond the norms established by 

LAUSD 

 Core academic staff to maintain 25:1 ratio  
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 Grade-level counselors 

 Instructional Support  (i.e. Coaches, Specialist) 

 Administrators 

 Classified Support 

 Supplemental Instructional Resources 

 Professional Development  

 Conference Attendance 

2: 2012-2013 All staffing priorities are beyond the norms established by 

LAUSD 

 Core academic staff to maintain 25:1 ratio 

 Grade-level counselors 

 Instructional Support  (i.e. Coaches, Specialist) 

 Administrators 

 Classified Support 

 Supplemental Instructional Resources 

 Professional Development 

3: 2013-2014 All staffing priorities are beyond the norms established by 

LAUSD 

 Core academic staff to maintain 25:1 ratio 

 Grade-level counselors 

 Instructional Support  (i.e. Coaches, Specialist) 

 Administrators 

 Classified Support 

 Supplemental Instructional Resources 

 Professional Development 

4:  2014-2015 All staffing priorities are beyond the norms established by 

LAUSD 

 Core academic staff to maintain 25:1 ratio 

 Grade-level counselors 

 Instructional Support  (i.e. Coaches, Specialist) 

 Supplemental Instructional Resources 

 Professional Development 

5: 2015-2016  Core academic staff to maintain 25:1 ratio 

 Grade-level counselors 

 Supplemental Instructional Resources 

 Professional Development 

 

 

Budget Development 

 

The School Site Council (SSC) is ultimately responsible for the creating and approving 

the annual school budgets for categorical and grant-funded programs.  SSC is comprised 

of 12  members:  Principal, 4 certificated staff, 1 classified staff/other, 3 

parents/community members and 3 students.  Parent advisory councils , i.e. 
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Compensatory Education Advisory Council (CEAC) and English Learner Advisory 

Council (ELAC), provide recommendations of how the funding for their respective 

programs should be allocated by SSC.   

 

In order for the SSC to create and approve the budgets, Clay Middle School’s annual 

budget development process involves input from a cross-section of stakeholders that 

includes certificated staff, classified staff, parents/guardians, and students.  The 2009 – 

2010 Budget Development Process can be found in Attachment ___.  A summary of the 

budget development includes: 

1. Early spring (e.g. February – March):  Clay Middle School is provided with 

projected annual budgets by the District’s Fiscal Services branch. 

2. Early March (approximately 4 weeks before budgets are due): Stakeholders are 

made aware of the projected annual budgets.  They are provided a review of 

budget expenses made in the prior year and available data regarding the expenses.  

Stakeholders are then provided a budget survey to identify what services (e.g. 

personnel) they would like to maintain in the coming year based upon the 

available budget, data, and need of the school.  Stakeholders are made aware that 

the survey is advisory only to the SSC, who makes the final budgetary decisions. 

a.  Certificated staff is provided the information through the monthly Faculty 

Meeting or a special after-school meeting regarding Budget. 

b. Classified staff is provided the information at a special meeting on the topic of 

Budgets. 

c. Councils, i.e.CEAC, ELAC, SSC, are provided the information through their 

monthly meeting or emergency meetings called for the topic of Budgets.   

3. March (approximately 3 weeks before budgets are due) CEAC and ELAC meet  

and use the available budget, data, and advisory surveys, SPSA to make formal 

recommendations as to how their respective budgets should be allocated.  These 

formal recommendations, aligned to the SPSA, are presented to the SSC at their 

upcoming meeting.    

4. March – April:  SSC holds a series of meetings to review, create, and approve the 

budgets in detail.  The SSC reviews available budget, the SPSA, CEAC / ELAC 

recommendations and the advisory surveys.  Each budget is developed, with SSC 

review that the expenditure for each line item is in alignment with the SPSA using 

relevant student achievement data. 

5. Late April – early May:  Clay Middle School submits SSC approved budgets to 

Local District 8 for review and approval.  Local District 8 Coordinators review 

respective budgets to ensure that compliance items are met.  If a budget item is 

not approved by Local District 8, steps 3-5 are repeated. 

Budget adjustment requests are made throughout the school year, as needed, through 

recommendations from the CEAC or ELAC, and then approval by the SSC.  Such budget 

adjustment requests are made public through the SSC agendas and minutes.  SSC ensures 
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that all budget adjustment requests are aligned to the school’s vision, mission and goals 

as outlined by the SPSA.   
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Implementation 

 


